Procedures and Methods Used In Counseling and Guidance of the Gifted and Mentally Retarded in High School by Hansen, Maurice W.
PROCEDURES AND METHODS USED I N  COUNSELING AND GUIDANCE 
OF THE GIFTED AND MENTALLY RETARDED I N  HIGH SCHOOL 
by 
M a u r i c e  W. H a n s e n  
Approved by C o m m i t t e e :  
Chairman / 
PROCEDURES AND METHODS USED I N  COUNSEUNG AND GUIDANCE 
OF THE G I F T E D  AND MENTATLY RETARDED I N  HIGH SCHOOL 
A F i e l d  Report 
Presented  t o  
The Graduate D i v i s i o n  
Drake U n i v e r s i t y  
I n  P a r t i a l  Fulf  i l lrnent 
of t h e  Requirements f o r  t h e  Degree 
Master of S c i e n c e  i n  Education 
by 
Maurice W .  Hansen 
August 1966 
CHAP 
IV. 
TABLE OF CONTENTS 
'TER PAGE 
=~TRODUCTION . . . . . . . . . . . . . . . . . . . . . . . . .  
The Problem . . . . . . . . . . . . . . . . . . . . . . . .  
Statement  of t h e  problem . . . . . . . . . . . . . . . . .  
Importance of t h i s  s tudy . . . . . . . . . . . . . . . . .  
Procedure  . . . . . . . . . . . . . . . . . . . . . . . . .  
Limi t a t  i o n s  . . . . . . . . . . . . . . . . . . . . . . . .  
D e f i n i t i o n s  of Terms Used . . . . . . . . . . . . . . . . .  
G i f t e d  . . . . . . . . . . . . . . . . . . . . . . . . . .  
Menta l ly  Retarded . . . . . . . . . . . . . . . . . . . .  
Except iona l  . . . . . . . . . . . . . . . . . . . . . . .  
H i s t o r i c a l  Background . . . . . . . . . . . . . . . . . . .  
REVIEW OF THE LITERATURE . . . . . . . . . . . . . . . . . . .  
. . . . . . . . . . . . . . . . . . .  Problems of t h e  G i f t e d  
. . . . . . . . . . . . . . . . . .  Problems of t h e  Retarded 13 
. . . . . . . . . . .  Inadequac ies  of t he  Counsel ing Program 15 
. . . . . . . . . . . . . . . .  Sugges t ions  f o r  Improvement 19 
ANALYSIS OF 1ME QUESTIONNAIRE . . . . . . . . . . . . . . . .  33 
G i f t e d  S t u d e n t s  . . . . . . . . . . . . . . . . . . . . . .  33 
Menta l ly  Retarded  S t u d e n t s  . . . . . . . . . . . . . . . . .  45 
SIpJMARY . . . . . . . . . . o m . . . . . . . . . . . . . . .  54 
Conclus ions  . . . . . . . . . . . . . . . . . . . . . . . .  57 
R e c m e n d a t i o n s  . . . . . . . . . . . . . . . . . . - . - -  59 
i v 
CHAPTER PAGE 
BIBLIOGRAPHY. . . . . . . . . . . . . . . . . . . . . , . . . . . . 60 
APPENDIX.  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 63 
CHAPTER I 
The t w e n t i e t h  cen tury  i s  cha rac t e r i zed  by i t s  unprecedented deve l -  
opment i n  s c i ence  and technology a s  w e l l  a s  accompanying problems i n  
s o c i a l  and economic a r ea s .  There i s  new emphasis i n  educa t ion  and g r e a t e r  
r e s p o n s i b i l i t i e s  a r e  p laced  on t h e  schools  so t h a t  t hey  f i n d  themselves  
i n  a  s t r a t e g i c  p o s i t i o n  not of t h e i r  choosing where t h e y  w i l l  be judged 
acco rd ing  t o  t h e i r  a b i l i t y  t o  so lve  t h e  problems of youth .  Un t i l  r e c e n t  
y e a r s  t h e  t e a c h e r s  expanded t h e i r  s e r v i c e s  t o  provide  f o r  t h e  v a r i o u s  
needs of t h e i r  p u p i l s ,  but  i nc reas ing  complexi t ies  i n  s o c i e t y  have demanded 
more s p e c i a l i z e d  t rea tment .  The guidance and counse l ing  p r o f e s s i o n  has  
developed i n  response  t o  t h a t  need, but s i n c e  t h e  p r o f e s s i o n  had i t s  
beginning  only  about  f i f t y  yea r s  ago, procedures  and t echn iques  a r e  s t i l l  
i n  t h e  p r o c e s s  oE be ing  e s t a b l i s h e d .  Ind iv idua l  and group counse l ing  
p r a c t i c e s  f o l l o w  d i f f e r e n t  schools  oE thought ,  but i n  g e n e r a l  t e n d  t o  
a g r e e  i n  fundamental g o a l s  and purposes.  However, it i s  p o s s i b l e  t h a t  
s t u d e n t s  des igna ted  a s  excep t iona l  p r e sen t  problems r e q u i r i n g  s p e c i a l  
t r ea tmen t  no t  adequa te ly  provided f o r  by commonly used methods. The 
s tudy was designed t o  i n v e s t i g a t e  t h e  p o s i t i o n  and needs  of t h e  g i f t e d  
and t h e  mental l y  r e t a rded  s t u d e n t s  wi th in  s e l e c t e d  educa t iona l  systems. 
I. THE PROBLEM 
Sta tement  oE t h e  problem. The purpose of t h i s  s tudy  was t o  c o l l e c t  
--
i n f o r m ~ t i o n  concerning procedures  and methods c u r r e n t l y  p r a c t i c e d  o r  
recommended i n  guidance and counsel ing of except iona l  h igh  school s tu -  
d e n t s ,  s p e c i f i c a l l y  t h o s e  wi th  h igher  and lower l e v e l s  of a b i l i t y .  
Emphasis w a s  given t o  d iscover ing  problems p e c u l i a r  t o  t h e  g i f t e d  and 
men ta l ly  r e t a r d e d  s t u d e n t s  and i d e n t i f y i n g  procedures  a p a r t  from t h o s e  
commonly used  by counse lors  with s tuden t s  i n  t h e  middle a b i l i t y  range. 
Importance of t h i s  study. 
-- 
I n  modern America p ro fe s s iona l  educa tors ,  and community c i t i z e n s  
can no longer  neg lec t  t h e  g i f t e d  ch i ld .  I n  t h e  modern world where 
t e n s i o n ,  d i s t r u s t ,  and s t r i f e  a r e  t h e  keynotes,  t h e  p o t e n t i a l  of our  
g i f t e d  youth i s  needed a s  it h a s  never been r equ i r ed  before .  Leader- 
sh ip  i s  r equ i r ed  i n  a l l  a s p e c t s  of our  world-wide community l i v i n g .  
T h i s  phase of t h e  secondary school program has  s p e c i a l  meaning f o r  
guidance and counsel ing personnel .  l 
There i s  t h e  suggest ion t h a t  t h e  schools  a r e  not  adequate ly  serv- 
i n g  t h e  needs of except iona l  s t u d e n t s  i n  t h e  fo l lowing  t i t l e  of an a r t i c l e  
on t h e  s u b j e c t ,  "We Waste a Mi l l i on  Kids a Gowan f u r t h e r  states 
i n  h i s  text on guidance, "There i s  a tendency, even among t h e  a d h e r e n t s  
of educa t ion  Eor t h e  g i f t e d  t o  view guidance a s  an a f t e r t h ~ u ~ h t . " ~  
Another s ta tement  concerns s t u d e n t s  i n  t h e  lower range: 
The mod i f i ca t ion  of t h e  high school program t o  meet t h e  needs of 
t h e  men ta l ly  handicapped ch i ld ren ,  however, i s  s t i l l  a f r o n t i e r  of 
p u b l i c  educa t ion  .... Helping t h e s e  s tuden t s  g e t  a long  wi th  themselves,  
l ~ i l l i a m  M .  Cruickshank, Education of Except ional  Chi ldren  - and 
Youth (New York: Prent ice-Hal l  Company, 19581, 121. 
2 ~ a r y  Conway Rohler and Andre Fontaine,  "We Waste a M i l l i o n  Kids 
a Year," Sa turday  Evening - Pos t , CCXXXV (March, 19621, 50-68. 
3 ~ o h n  C u r t i s  Gowan, The Education and Guidance -- of t h e  Ables t  
(Char les  C. Thomas Publ i sher :  S p r i n g f i e l d ,  I l l i n o i s ,  1964), p. 242. 
t o  develop s e l f - r e s p e c t ,  self-acceptance,  and a r e a l i s t i c  concept of 
s e l f - eva lua t ion ,  and t o  g e t  a long wi th  o t h e r s  forms t h e  major ob jec t -  
i v e s  of t h e  program of personnel  and s o c i a l  guidance. l  
Although t h e  except iona l  s t u d e n t s  r ep re sen t  a small  pe rcen tage  of 
t h e  s t u d e n t  body, t hey  may r e q u i r e  a d i sp ropor t iona te  amount of a t t e n -  
t i o n  t o  s o l v e  t h e i r  d i f f i c u l t  and cha l lenging  problems. A t  t h e  t i m e  of 
t h i s  s tudy  t h e r e  i s  much stress on r e h a b i l i t a t i o n  and r e - t r a i n i n g  t o  
r e t u r n  dropouts ,  and t h e r e  i s  a g r e a t  unmet demand f o r  t r a i n e d  people.  
These c o n d i t i o n s  f r e q u e n t l y  i n d i c a t e  inadequacies  i n  t h e  counse l ing  pro- 
gram. There should be  va lue  i n  d iscover ing  t o  what e x t e n t  t h e  h igh  
schoo l s  a r e  serv ing  t h e  needs of except iona l  s tuden t s ,  whether o r  no t  
t h e r e  i s  room f o r  improvement, and i f  so, what s t e p s  a r e  i nd ica t ed .  I t  
i s  p o s s i b l e  t h a t  schools  a r e  gene ra l ly  geared t o  provide  f o r  t h e  middle 
range  of s t u d e n t s  and t h a t  t h e  g i f t e d  and menta l ly  r e t a r d e d  are l a r g e l y  
neglec ted .  
I I. PROCEDURE 
Wri t ings  of s p e c i a l i s t s  i n  t h e  f i e l d  i n d i c a t e d  t h e r e  may be  d e f i -  
c i e n c i e s  i n  procedures  commonly used f o r  coping wi th  problems f aced  by 
excep t iona l  high school s tuden t s ,  s p e c i f i c a l l y  t h e  g i f t e d  and t h e  menta l ly  
r e t a r d e d .  The problem was t o  discover  t h e  na tu re  of t h e s e  d e f i c i e n c i e s ,  
and t o  determine whether o r  no t  t h e  g i f t e d  and t h e  menta l ly  r e t a r d e d  do 
encounter  problems s u f f i c i e n t l y  d i f f e r e n t  from t h o s e  of t h e  average  t o  
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war ran t  development of new approaches; a l s o  what s p e c i f i c  t e chn iques  a r e  
be ing  used by counse lors  i n  t h e  f i e l d ,  and what recommendations a r e  made 
f o r  improvement. Reading was confined t o  sources  concerned p a r t i c u l a r l y  
w i t h  guidance and counse l ing  of t h e  g i f t e d  and t h e  men ta l l y  r e t a rded .  
P r o f e s s i o n a l  magazines i n  t h e  f i e l d  were used a s  we l l  as t e x t s  by a u t h o r s  
engaged i n  r e sea rch .  
To d i scove r  p r a c t i c e s  c u r r e n t l y  used i n  h igh  school s, ques t ion-  
n a i r e s  were s e n t  t o  a  s e l e c t e d  r e p r e s e n t a t i o n  of h igh  schoo l s  i n  t h e  
Middle  West. Nine states were represen ted .  The schools  s e l e c t e d  had an 
en ro l lmen t  of 1000 and  above. The number was t aken  a r b i t r a r i l y  w i t h  t h e  
purpose  of e l i m i n a t i n g  t h e  smal le r  schools  t h a t  would b e  less l i k e l y  t o  
have we1 1 developed guidance programs f o r  excep t iona l  s t u d e n t s .  The 
q u e s t i o n n a i r e  was d iv ided  i n t o  two parts--one d e a l i n g  w i t h  t h e  g i f t e d  
and  one w i t h  t h e  men ta l l y  re ta rded .  The q u e s t i o n s  were s i m i l a r .  R e p l i e s  
were copied  by each  ind iv idua l  ques t ion  and p u t  i n t o  s e p a r a t e  enve lopes  
t o  f a c i l i t a t e  s tudy and a n a l y s i s .  Summaries of s t a t emen t s  and op in ions  
g iven  f o r  each  p a r t  of t h e  q u e s t i o n n a i r e  made c e r t a i n  conc lus ions  pos- 
s i b l e .  These  were concerned wi th  a t t i t u d e s  of counse lo r s  i n  r e g a r d  t o  
t h e  v a r i o u s  approaches t o  guidance and counsel ing.  
The r ead ing  was l i m i t e d  t o  sources  concerned p r i m a r i l y  w i t h  guid- 
ance  end counse l ing  of t h e  g i f t e d  and t h e  men ta l l y  r e t a r d e d .  Ques t ionna i r e s  
were mai led  on ly  t o  a  s e l e c t e d  r e p r e s e n t a t i o n  of h igh  schoo l s  i n  t h e  Middle  
West. The s tudy  was designed a s  e one-year p r o j e c t  s o  t h a t  t i m e  was a  
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l i m i t i n g  f a c t o r  i n  terms of ob ta in ing  cooperat ion of counse lo r s  i n  
responding t o  t h e  ques t ionna i r e  w i th in  t h e  r equ i r ed  t i m e .  To avo id  m i s -  
i n t e r p r e t a t i o n  and misunderstanding of t h e  many f a c t o r s  involved  i n  
e v a l u a t i o n  of a b i l i t y ,  it was necessary t o  d e f i n e  t h e  terms g i f t e d  and 
- 
menta l ly  r e t a r d e d  a r b i t r a r i l y ,  us ing  only t h e  I n t e l l i g e n c e  Quot ien t  a s  a 
r a t i n g  f a c t o r .  Not a l l  r e p l i e s  t o  t h e  ques t ionna i r e  inc luded  a response 
t o  eve ry  i t e m .  
IV.  DEFINITION OF ZEFNS USED 
Gi f t ed .  For  purposes of t h e  ques t ionna i r e  g i f t e d  s t u d e n t s  a r e  
R 
t h o s e  having an I n t e l l i g e n c e  Quotient  of 130 and above. Synonymous terms 1 E 
used are s u p e r i o r ,  t a l e n t e d ,  b r i g h t  and academical ly ab l e .  I 
Z 
i 
Menta l ly  r e t a rded ,  Those s t u d e n t s  are menta l ly  r e t a r d e d  who a r e  r I 
r 
be l i eved  t o  be  educable o r  f a l l i n g  wi th in  t h e  I Q  range of 50 and 75. # 
b 
Except iona l .  Exceptional s tuden t s  a r e  t h o s e  who d i f f e r  from t h e  
I 
t 
middle range  group s u f f i c i e n t l y  t o  r e q u i r e  s p e c i a l  t rea tment .  For pur-  
poses  of t h i s  s tudy only two c a t e g o r i e s  of except iona l  s t u d e n t s  w e r e  
considered-- the g i f t e d  and t h e  menta l ly  r e t a rded .  
V . HISTORICAL BACKGROUND 
H i s t o r i e s  of a l l  important c u l t u r e s  l e a v e  no doubt t h a t  g i f t e d  
c h i l d r e n  were recognized f o r  t h e i r  accomplishments and v a l u e  t o  t h e  group. 
There  i s  mention of P l a t o ' s  i n t e r e s t  i n  c h i l d r e n  of s u p e r i o r  i n t e l l i g e n c e  
and h i s  use of a crude method of t e s t i n g  them f o r  t h e  purpose of organiz-  
i n g  c l a s s e s  i n  s c i ence ,  phi losophy and metaphysics.  F i v e  hundred y e a r s  
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l a t e r  t h e  Fbmans made use  of P l a t o '  s p lan  f o r  s p e c i a l  educa t ion ,  o f t e n  
us ing  Greek t f ~ ~ h e r s  f o r  super ior  c h i l d r e n  so t h a t  t hey  might b e  w e l l  
t r a i n e d  f o r  l eade r sh ip  i n  war and government. Some a t t e n t i o n  was g iven  
a l s o  t o  t h e  middle group who u s u a l l y  became s k i l l e d  workmen, bu t  a t  t h i s  
t i m e  t h e r e  i s  no mention of ch i ld ren  of l e s s  t han  average a b i l i t y . '  I n  
t h e  s i x t e e n t h  century  it was common t o  s e l e c t  t h e  " f a i r e s t ,  s t r o n g e s t ,  
and most i n t e l l i g e n t  youths" t o  be t r a i n e d  f o r  l eade r sh ip .  Super ior  
peop le  have n a t u r a l l y  been important during pe r iods  of r a p i d  development 
i n  l e a r n i n g  o r  discovery. Examples a r e  outs tanding  f i g u r e s  of t h e  
Renaissance,  t h e  Reformation and l a t e r  t h e  I n d u s t r i a l  Revolut ion.  
Unfor tuna te ly  t h e  menta l ly  r e t a r d e d  had no sha re  i n  t h e  cons ider -  
a t i o n  g iven  t h e  supe r io r  s tudents .  They w e r e  g e n e r a l l y  regarded  a s  
i n f e r i o r  and undeserving. 
Notions regard ing  d i s a b i l i t y  were c l o s e l y  l i n k e d  w i t h  mysticism, 
spirits, and t h e  occu l t .  It i s  no t  unexpected t h a t  people  i n  gene ra l  
regarded  t h e  handicapped wi th  morbid c u r i o s i t y  and approached them 
o f t e n  wi th  f e a r .  Things which are unknown are feared .  Of ten t imes  
f e a r  i s  a s s o c i a t e d  wi th  g u i l t .  A s  a  r e s u l t  t h e  excep t iona l  were 
avoided,  p u t  away, and ignored. Fu r the r ,  t h e r e  was no s c i e n t i f i c  
b a s i s  upon which r e a l i s t i c  no t ions  about  t h e  handicapped i n d i v i d u a l  
could  b e  developed. Research i n  many f i e l d s  was unheard of i n  t h e  
p e r i o d  p r i o r  t o  1800. The concept of i nd iv idua l  d i f f e r e n c e s  was no t  
understood nor  apprec ia ted .  
I t  i s  an unpleasant  f a c t  t h a t  our e a r l y  American h i s t o r y  i n d i c a t e s  
educa t ion  was provided  e s p e c i a l l y  f o r  t h e  few who were f o r t u n a t e  t o  posses s  
' ~ r u c e  S h e r t z e r  , Edi to r ,  Working With Super ior  S tuden t s  (Chicago: 
S c i e n c e  Research Assoc ia t e s ,  19601, p. 91. 
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p o s i t i o n  and weal th,  and democracy was enjoyed l a r g e l y  by t h a t  
same group - A f e w  people  of g r e a t e r  i n s i g h t  worked f o r  t h e  b e n e f i t  of 
t h e  r e t a r d e d  and t h e  underprivi leged.  Such l e a d e r s  were Horace Mann, 
Samuel Howe and Dorothea Dix. Any g r e a t  advancement i n  t h e  f i e l d  of 
s p e c i a l  educa t ion  f o r  e i t h e r  t h e  g i f t e d  o r  t h e  r e t a rded  had t o  wai t  f o r  
developments i n  r e l a t e d  f i e l d s  such a s  medicine, psychology, phys i c s  and 
chemistry.  
It seems somewhat i r o n i c a l  t h a t  through t h e  c e n t u r i e s  t h e  g i f t e d  
c h i l d  r ece ived  a t t e n t i o n  and fame, but  it was t h e  r e t a r d e d  c h i l d  who 
f i n a l l y  a roused  i n t e r e s t  i n  a  s c i e n t i f i c  s tudy of mental a b i l i t y .  A 
g r e a t  d e a l  of c r e d i t  i n  t h i s  f i e l d  goes t o  Alf red  B ine t  who began h i s  work 
on t h e  measurement of i n t e l l i g e n c e  because of h i s  i n t e r e s t  i n  menta l ly  
d e f e c t i v e  ch i ld ren .  Binet  completed h i s  f i r  st s c a l e  f o r  t h e  measurement 
of i n t e l l i g e n c e  a f t e r  he had experimented wi th  hundreds of ch i ld ren .  The 
s c a l e  proved t o  be  a  va luab le  t o o l  f o r  measurement of t h e  men ta l ly  de fec t -  
ive. L a t e r  he  determined t o  ex tend  i t s  use  t o  t h e  measurement of t h e  
l e v e l  of mental development i n  normal ch i ldren .  Although h i s  test stimu- 
l a t e d  much interest, he became aware of t h e  f a c t  t h a t  h i s  i nven t ion  was 
not  a  p e r f e c t  instrument .  He cont inued t o  work f o r  improvement. These 
s c a l e s  have been r ev i sed  £ ran  t ime t o  t ime t o  s u i t  t h e  needs of s t u d e n t s  
and have come t o  b e  used ex tens ive ly  a s  measurements of mental a b i l i t y  
f r m  t h o s e  i n  t h e  bracke t  des igna ted  as g i f t e d  t o  t h o s e  be l i eved  t o  b e  
men ta l ly  r e t a rded .  ' 
-- 
l t ~ l £ r e d  Bine t  ," Encyclopedia Br i t ann ica  (1963 ed. 1, 111, 623-624. 
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A s  educa t iona l  o p p o r t u n i t i e s  became more gene ra l  and s t u d e n t s  w e r e  
more unse l ec t ed ,  t h e r e  was p re s su re  t o  organize  s p e c i a l  c l a s s e s  f o r  t h e  
men ta l ly  r e t a r d e d ,  and it became understood t h a t  c h i l d r e n  w i t h  i n f e r i o r  
mental  equipment r e a l l y  need d i f f e r e n t  o p p o r t u n i t i e s  t h a n  t h o s e  provided 
f o r  average  ch i ld ren .  The next  s t ep  was a  l o g i c a l  one--that of provid ing  
f o r  t h e  needs of t hose  s tuden t s  who were e s p e c i a l l y  a b l e .  T h i s  work w a s  
begun i n  t h e  elementary school ,  but  was l a t e r  assumed by t h e  h igh  schoo l s  
where it h a s  become an important  p a r t  of t h e  curriculum. 
It i s  ev iden t  from a backward look a t  t h e  p roces s  t h a t  t h e  road  
toward adequate  educa t iona l  oppor tuni ty  f o r  t h e  g i f t e d  and t h e  men ta l ly  
handicapped has  been long and d i f f i c u l t ,  and now t h e  schoo l s  a r e  engaged 
i n  an  a d d i t i o n a l  s e r v i c e  which p r e s e n t s  even g r e a t e r  cha l lenges .  The 5 t 
problem h a s  become t h a t  of provid ing  adequate  guidance and counse l ing  f o r  $ I: 
I 
excep t iona l  s tudents .  T h i s  i s  a  developing p ro fe s s ion  which i s  s t i l l  i n  
i 
t h e  mids t  of e s t a b l i s h i n g  p r a c t i c e s  and guide l i n e s  f o r  e f f i c i e n t  func- t b
t 
t i o n i n g .  Furthermore, t h e  t h e o r i e s  t h a t  have been r a t h e r  widely accepted  
p e r t a i n  o n l y  t o  t h e  school personnel  as a whole. Therefore ,  t h e r e  i s  
l i t t l e  agreement on d i r e c t i v e s  devised  f o r  eEfec t ive  guidance and counsel-  
i ng  of excep t iona l  s tudents-- the g i f t e d  and t h e  menta l ly  r e t a rded .  S ince  
t h i s  a r e a  i s  l a r g e l y  unexplored, a coopera t ive  e f f o r t  on t h e  p a r t  of pro- 
f e s s i o n a l s  t o  c o l l e c t  t h e  b e s t  information a v a i l a b l e  on t h e  s u b j e c t  should 
prove  b e n e f i c i a l .  
CHAPTER 11 
REVIEW OF THE LITERATURE 
The purpose  of t h i s  chapter  i s  t o  explore  t h e  w r i t i n g s  of s p e c i a l -  
i s t s  i n  t h e  f i e l d  of guidance and counsel ing wi th  emphasis on t h e i r  views 
concern ing  s e r v i c e s  t o  t h e  g i f t e d  and t h e  menta l ly  r e t a r d e d .  There  w i l l  
be  an a t t empt  t o  d e f i n e  t h e  problems f aced  by excep t iona l  s t u d e n t s ,  t o  
de te rmine  whether or  no t  t h e s e  problems a r e  e s s e n t i a l l y  d i f f e r e n t  from 
t h o s e  of t h e  middle  range of s t u d e n t s  and consequent ly  r e q u i r e  s p e c i a l  
t r ea tmen t .  There w i l l  be  cons ide ra t i on  of p o s s i b l e  inadequac ies  i n  t h e  
counse l ing  program. F i n a l l y ,  t h e r e  w i l l  be  a summary of promising sug- 
g e s t i o n s  by t h e  v a r i o u s  writers f o r  t h e  improvement of p r a c t i c e s  used i n  
gu idance  and  counse l ing  of t h e  g i f t e d  and menta l ly  r e t a r d e d .  
Problems of t h e  g i f t e d .  Supe r io r  s t u d e n t s  were g iven  no s p e c i a l  
--
a t t e n t i o n  d u r i n g  t h e  e a r l y  development of t h e  guidance program. The 
a t t i t u d e  of educa to r s  was t h a t  s i n c e  t h e s e  s t u d e n t s  were above average  
i n  a b i l i t y ,  t h e y  should be  a b l e  t o  look ou t  f o r  themselves.  Because 
t h e  s u p e r i o r  s t uden t  i s  l i k e l y  t o  make h i s  g r ades  i n  school  wi th  l i t t l e  
e f f o r t ,  and  i s  f r e q u e n t l y  c i t e d  f o r  exce l l ence  i n  h i s  a r e a s  of i n t e r e s t ,  
i t  i s  e a s y  t o  p a s s  him by wi th  small  concern. According t o  Gowan, what 
i s  conven ien t ly  f o r g o t t e n  i s  t h a t  t h e  a b l e  may have s p e c i a l  problems 
which t a k e  i n d i v i d u a l  guidance t o  handle.  Some of t h e s e  may be: 
1. They may be Eaced wi th  an embarrassment of r i c h e s  i n  t r y i n g  
t o  make wise occupat iona l  and educa t iona l  choices .  
2. There  may b e  problems a t t e n d a n t  upon upward s o c i a l  m o b i l i t y .  
3 .  They may become aware of developmental t a s k s  b e f o r e  t hey  have 
t h e  p h y s i c ~ l  r e s o u r c e s  t o  so lve  them. 
4- They may have more need than  usual  t o  develop t h e  s p e c i a l i z e d  
i n t e r e s t s  which go w i t h  c e r t a i n  p ro fe s s iona l  occupat ions .  
5. There  m a y  be problems connected wi th  t h e  l ack  of a d u l t  model 
f i g u r e s .  
The Nat iona l  Education Assoc ia t ion  publ ished some f i n d i n g s  of 
counse lo r s  concerning t h e  supe r io r  and t a l e n t e d  s tuden t s .  They found 
d i f f i c u l t i e s  i n  g e t t i n g  supe r io r  s t uden t s  t o  ach ieve  up t o  capac i ty .  
They need he lp  i n  g e t t i n g  t o  r e a l i z e  and understand t h e i r  own a b i l i t i e s  
and t h e  r e s p o n s i b i l i t i e s  t h a t  fol low; a l s o  i n  de f in ing  educa t iona l  a r e a s  
most s u i t a b l e  and i n  d i r e c t i n g  e n e r g i e s  s o  t h a t  t h e r e  i s  no g r e a t  waste  
of mental  energy. There i s  t h e  problem of mot iva t ing  t h e s e  s t u d e n t s  and 
of h e l p i n g  them t o  a p p r e c i a t e  t h e i r  own accomplishments. 2 
I t  i s  t r u e  t h a t  s t u d i e s  have shown t h e  g i f t e d  t o  be  less sub jec t  
t o  i n s t a b i l i t y  t han  t h o s e  of lower i n t e l l i g e n c e ,  bu t  it does n o t  necessar -  
i l y  f o l l o w  t h a t  t h e y  have no problems. D i f f i c u l t i e s  t h a t  develop o f t e n  
have psycho log ica l  e f f e c t s .  Although supe r io r ,  such c h i l d r e n  may develop 
t 
t 
f e e l i n g s  of i n f e r i o r i t y  because t h e y  a r e  ou t  of s t e p  wi th  t h e  m a j o r i t y  of b ! 
s t u d e n t s  and a r e  no t  t o o  all accepted  by them. T h i s  a t t i t u d e  i s  common 
i n  m a l l  s choo l s  where t h e r e  i s  l i t t l e  c a n p e t i t i o n  and t h e  few good s tu -  
d e n t s  a r e  unpopular because of t h e i r  h igh  grades.  I t  i s  t r u e  t h a t  even 
l a r g e  we l l - con t ro l l ed  school systems a r e  n o t  f r e e  from t h i s  t y p e  of 
p r e s s u r e .  Agreeable  canpanionship may be l ack ing  and a  f e e l i n g  of inse-  
c u r i t y  r e s u l t s .  I n  t h e s e  e a r l y  yea r s ,  approval  of  t h e  pee r  group may seem 
l ~ o h n  C u r t i s  Gowan, "The Organizat ion of Guidance f o r  G i f t e d  
Ch i ld ren , "  Personnel  - and Guidance J o u r n a l ,  XXXIX (December, 1960), 275. 
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much more important  t han  t h a t  of a d u l t s ,  and g r e a t  disappointment  a long  
w i t h  wasted t a l e n t s  can fo l l ow  u n l e s s  s o c i a l  d i f f i c u l t i e s  a r e  p u t  i n t o  
t h e  proper  perspec t ive .1  When persona l  problems becane t o o  severe  f o r  
t h e  s t u d e n t  t o  bea r ,  expe r t  counse l ing  has  a g r e a t  duty t o  perform. 
The re  a r e  many i n d i c a t i o n s  t h a t  t h e  problems of g i f t e d  s t u d e n t s  
a r e  d i f f e r e n t  f r m  t h o s e  of t h e  l a r g e r  group e i t h e r  i n  kind o r  i n  degree.  
I n  t h e  f i r s t  p l a c e ,  t h e  f a c t  of supe r io r  i n t e l l i g e n c e  p l a c e s  t h e  s tuden t  
i n  a group a p a r t  o f t e n  wi th  n e i t h e r  h i s  knowledge nor choosing, and he 
must t r y  t o  a d j u s t  accordingly.  H e  i s  s u b j e c t  t o  d i f f e r e n t  t r ea tmen t  by 
members of h i s  f ami ly  and a l l  a s s o c i a t e s .  H i s  r e l a t i o n s h i p s  may be e i t h e r  
conducive t o  good development o r  t h e y  may be  a handicap; i n  e i t h e r  ca se  
he  must make a greater e f f o r t  t han  t h e  average t o  cope with h i s  s o c i a l  
environment.  An a r t i c l e  by Schmidt exp re s se s  t h e  problem thus: 
Although t h e  supe r io r  and t a l e n t e d  s tuden t  does no t  have problems 
e n t i r e l y  d i f f e r e n t  from t h o s e  of o the r  s tuden t s ,  he  h a s  c e r t a i n  s p e c i a l  
problems r e l a t i n g  t o  h i s  s u p e r i o r i t y .  H e  needs,  t o  a g r e a t e r  degree  
than  do most s t u d e n t s ,  encouragement t o  use h i s  t a l e n t s  and a b i l i t i e s  
i n  a c o n s t r u c t i v e  manner. 2 
Schmi t t  con t inues  w i th  a quo ta t i on  £ran  Goldberg: 
The g i f t e d ,  and e s p e c i a l l y  t h e  very  g i f t e d ,  youngster  may be  f a c e d  
wi th  t h e  problem of communicating wi th  h i s  p e e r s .  He may f i n d  himself 
l p a u l  Wi t ty ,  C r e a t i v i t y  of G i f t e d  - and Talen ted  Chi ldren  (New York: 
Bureau of P u b l i c a t i o n s ,  ~ e a c h e r y c o l  lege,  Columbia Un ive r s i t y ,  1959),  
Adapted by Bruce S h e r t z e r ,  Working - with Super ior  S tuden t s  (Chicago: 
Sc i ence  Research Assoc i a t e s ,  19601, p. 28. 
* ~ o u i s  G. Schmidt, "Problems of Super ior  and Talen ted  S tudents , "  
From S h e r t z e r ,  2. s., 177-178. 
an  o u t s i d e r ,  and un le s s  helped by t h e  home and t h e  school t o  under- 
s t a n d  and accep t  h i s  uniqueness a s  an a s s e t ,  he  may become an  anxious,  
f e a r f u l  i n d i v i d u a l ,  unable t o  u t i l i z e  h i s  p o t e n t i a l  a b i l i t i e s .  1 
The p l i g h t  of t h e  super ior  s tudent  o f t e n  becomes dramatized by 
r i d i c u l o u s  escapades which sometimes g e t  i n t o  p r i n t .  It  i s  obvious t h a t  
such s t u d e n t s  do not  r ep re sen t  t h e  average of t h e i r  group who a r e  n o t  
c o n t i n u a l l y  t r y i n g  t o  ga in  a t t e n t i o n  a t  any cos t .  Even so, such a r t i c l e s  
a s  t h e  fo l lowing  do i l l u s t r a t e  some of t h e  more s e r i o u s  problems of t h e  
g i f t e d  which a r e  d i f f e r e n t  from t h e  average and i n  g r e a t  need of a t t e n t i o n .  
The a r t i c l e  i n  ques t ion  concerns an inc iden t  a t  Fo r t  Lauderdale ,  F l o r i d a ,  
a l r e a d y  n o t o r i o u s  f o r  i t s  s t o r i e s  of i r r a t i o n a l  s tudent  behavior:  
A t  f o u r  o 'c lock  on a muggy morning e i g h t  days ago a 17 year-old boy 
d re s sed  e n t i r e l y  i n  black was a r r e s t e d  near a clump of palm trees i n  a 
r e s i d e n t i a l  a r e a  here .  H e  was ca r ry ing  a notebook with a r a z o r  b lade  
n e a t l y  s ea l ed  i n  an  empty b u l l e t  s h e l l  .... The youth had a n  I Q  above 
150, and a scholarsh ip  t o  study science a t  a Swiss u n i v e r s i t y  i n  t h e  
f a l l .  The boys i n  h i s  group had a record of s t e a l i n g  s t r a n g e  a r t i c l e s  
most ly t o  a i d  t h e i r  s c i e n t i f i c  p u r s u i t s .  A s  a group t h e y  e r e  con- 
s i d e r e d  t h e  schoo l ' s  i n t e l l e c t u a l  e l i t e .  The boys had l i t t l e  explan- 
a t i o n  of t h e i r  s ense l e s s  escapades o the r  than  t h a t  t hey  were k i d s  who 
d i d n ' t  f i t  i n  and who wanted recogni t ion .  2 
The above type  of problem s u r e l y  seems t o  i n d i c a t e  t h a t  t h e  super- 
i o r  s tuden t  may have d i f f i c u l t i e s  no t  u sua l ly  encountered t h a t  do indeed 
r e q u i r e  s p e c i a l  t reatment .  Considering t h e  Lauderdale i n c i d e n t ,  t h e  
fo l lowing  becomes an understatement:  
J u s t  now t h e  g i f t e d  c h i l d  i s  i n  fash ion  and i n  a l i t t l e  danger 
too .  ... Our u n c e r t a i n t y  about e x a c t l y  how t o  develop t a l e n t  i s  only  
 artin in Arnold, "Permissive Mothers and Wayward Sons," - D e s  Moines 
R e g i s t e r ,  May 29 ,  1966, p. 11. 
one p a r t  of t h e  g r e a t e s t  unsolved problem i n  American educa t ion- - the  
problem of how t o  he lp  every c h i l d  r e a l i z e  h i s  maximum p o t e n t i a l - - t h e  
problem of i n d i v i d u a l  d i f f e r ences .  1 
Again, emphasizing t h e  need f o r  spec i a l  t rea tment  Demos s t a t e s :  
F i n a l l y ,  guidance f o r  t h e  a b l e  involves  t h e  r e a l i z a t i o n  t h a t  
counse l ing  i s  no t  j u s t  t h e  so lv ing  of problems b u t  a p o s i t i v e  p r o c e s s  
promoting h igh  mental hea l th .  T h i s  i s  important  f o r  a l l  s t u d e n t s ,  
bu t  it i s  v i t a l  f o r  t h e  b r i g h t  ones. For i n  o rde r  t o  d e a l  w i t h  more 
complex a s p e c t s  of problems and t o  b r i n g  i n t o  concer t  and focus  more 
k inds  of a b i l i t i e s ,  i n  longer  p roces s  sequences, f o r  more c r e a t i v e  
endeavors ,  under c o n d i t i o n s  of less e x t e r n a l  reward, t h e  a b l e  youth  
needs a h ighe r  l e v e l  of mental h e a l t h  than  t h e  average.  H e  needs 
t h i s  s o  t h a t  he can handle  without  d i s a b l i n g  stress, and keep longer  
i n  t e n s i o n  t h e  problems t h a t  he a lone  can cope with.2 
Problems of t h e  r e t a rded .  The r e t a r d e d  s tuden t  i s  a l s o  s u b j e c t  
-- 
t o  problems t h a t  s t and  out  above t h o s e  of t h e  middle group. A good 
d e s c r i p t i o n  of a t y p i c a l  s i t u a t i o n  i s  t h e  following: 
' I ' m  s t u p i d ,  I c a n ' t  l e a r n  i n  school. '  T h i s  was Tommyf s response  
t o  t h e  ques t i on  of why he had come t o  my o f f i c e .  Helped t o  r e f l e c t  
on t h i s  he ampl i f ied .  ' Y e s ,  my f a t h e r  c a l l s  m e  s t u p i d ,  t h e  k i d s  
t e a s e  m e  about  schoolwork, and they  won't p l a y  w i th  m e .  My t e a c h e r  
c a l l s  m e  dumb and ge ts  mad a t  m e  because I c a n ' t  remember what I ' m  
suppose t o .  I guess  I must be  stupid.13 
It  i s  easy  t o  understand t h a t ,  because t h e  r e t a r d e d  s tuden t  i s  
unable  t o  canpe t e  wi th  normals on an  equa l  b a s i s ,  he  deve lops  f e e l i n g s  of 
inadequacy, unworthiness  and confusion.  H e  soon t h i n k s  of himself a s  
be ing  h o p e l e s s  and t h e r e f o r e  he  h a s  no i n t e r e s t  i n  t r y i n g  t o  improve. 
l s h e r t z e r ,  op. . , p. 37. 
-
* ~ o h n  C u r t i s  Gowan, - The Guidance - of Except ional  Ch i ld ren  ( N e w  York: 
David McKay Company, 1965) p. 71. 
3 ~ l b e r t  V. C u t t e r ,  "The P l a c e  of Self-concept  i n  t h e  Educat ion of 
t h e  P h y s i c a l l y  D i f f e r e n t  Chi ld ,"  Exceptional Chi ldren ,  XXVIII (March, 1962), 
343. 
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He i s  l i k e l y  t o  become nega t ive  i n  h i s  response t o  a l l  k i n d s  of l e a r n i n g ,  
t o  t e a c h e r s ,  p a r e n t s ,  c h i l d r e n ,  and any persons  who a t tempt  t o  h e l p  him. 
There seems t o  be genera l  agreement i n  t h e  f i e l d  t h a t  t h e  men ta l l y  
r e t a r d e d  c h i l d  h a s  p a r t i c u l a r  d i f f i c u l t y  i n  making s a t i s f a c t o r y  reso-  
l u t i o n s  of h i s  problems. Mental r e t a r d a t e s ,  u n l i k e  o t h e r  d e v i a t e s  
whose d i s a b i l i t i e s  may be seen,  r e c e i v e  from t h e  p u b l i c  mind emotional 
d i s l i k e  and repuls ion .  T h i s ,  of course,  l e a d s  f r e q u e n t l y  t o  with- 
drawal o r  a n t i  s o c i a l  agg re s s ive  behavior.  l 
I n  c o n t r a s t  t o  t h e  g i f t e d ,  t h e  menta l ly  r e t a r d e d  show a h ighe r  
i n c i d e n c e  of emotional i n s t a b i l i t y  than  t h e  nonretarded.  Also,  t h a t  a s  
t h e  i n t e l l i g e n c e  i n c r e a s e s ,  t h e  emotional i n s t a b i l i t y  decreases .  The 
problems of r e l a t i o n s h i p s  wi th  people  are g r e a t .  A l l  t h i s  makes p e r s o n a l  
ad jus tment  d i f f i c u l t .  The s tuden t  becomes f e a r f u l  and f r u s t r a t e d .  H e  i s  
unable  t o  win success  i n  anyth ing  he tries and must c o n s t a n t l y  watch 
o t h e r s  around him be ing  winners. H i s  n a t u r a l  r e a c t i o n  i s  nega t ive  respon- 
ses of ange r ,  aggress ion  or, i f  he g ives  up, withdrawal.  
The problems of t h e  r e t a r d e d  c h i l d  a r e  d i f f e r e n t  from t h o s e  of t h e  
ave rage  i n  p ropor t i on  t o  t h e  degree of handicapping c o n d i t i o n s  he  f a c e s .  
The ave rage  c h i l d  o f t e n  exper iences  s i m i l a r  f r u s t r a t i o n s  t o  sane degree,  
b u t  t h e y  a r e  l i k e l y  t o  be of s h o r t  du ra t i on  and t h e r e  may b e  a chance f o r  
improvement. Furthermore, t h e  r e t a r d e d  c h i l d  does n o t  have t h e  comfort 
of looking  ahead t o  t h e  t i m e  when he w i l l  be independent and can  fo l l ow  
a s a t i s f y i n g  voca t ion  of h i s  choice.  Un t i l  very r e c e n t  y e a r s ,  t h e  i n s t i -  
t u t i o n  was proof of t h e  unsolvable  problems of t h e  menta l ly  retarded--even 
p r m i s i n g  educables .  F o r t u n a t e l y ,  p u b l i c  opinion a s  w e l l  a s  educa t iona l  
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and governmental agenc ie s  have progressed t o  t h e  p o i n t  where t h e  i n s t i -  
t u t i o n  i s  seen a s  a l a s t  r e s o r t  only a f t e r  a l l  o the r  methods have f a i l e d .  
Inadequacies  of t h e  counsel ing program. The development of guidance --
and counse l ing  h a s  been a cha l lenge  t o  educa tors  throughout t h e  r e l a t i v e l y  
few y e a r s  it has  been i n  progress .  Evidences of success  and f a i l u r e s ,  
exper imenta t ion  and research  i n d i c a t e  a number of inadequacies  o r  weak- 
n e s s e s  i n  t h e  program. "The guidance of except iona l  c h i l d r e n  i s  one of 
t h e  las t  a r e a s  of guidance t o  be  developed. Consequently, guidance theo ry  
and  p r a c t i c e  a r e ,  i n  many in s t ances ,  i n  a r a t h e r  p r i m i t i v e  state." '  
Ohlsen comments f u r t h e r  on t h e  l ack  of r e sou rces  on t h e  sub jec t :  
P r a c t i c a l l y  noth ing  e x i s t s  i n  p r i n t  about  guidance f o r  t h e  g i f t e d  
where: 
I. t h e  word 'guidance'  i s  used i n  i t s  s p e c i f i c  n o t  i n  a g e n e r i c  way, 
2. where t h e  a r t i c l e  has  been wr i t t en  by a p r a c t i c i n g  expe r t  i n  t h e  
f i e l d .  
OEten t h e  term 'guidance'  i s  used g e n e r i c a l l y  t o  i nc lude  t h e  whole 
a r e a  of educa t ion  and a s e r i e s  of g e n e r a l i t i e s  r e s u l t s .  Pew guidance 
people  have s p e c i f i c  experience o r  t r a i n i n g  f o r  d e a l i n g  wi th  t h e  
g i f t e d  and,  a s  a r e s u l t ,  t h e r e  a r e  few a r t i c l e s  on guidance of t h e  
a b l e  w r i t t e n  from a p ro fe s s iona l  po in t  of view. 2 
C e r t a i n l y  guidance s e r v i c e s  f o r  t h e  g i f t e d  should be  we l l  de f ined  
so t h a t  a b i l i t y  can f i n d  adequate  development. Indus t ry ,  b u s i n e s s  and 
e l l  t h e  p r o f e s s i o n s  a r e  canpet ing  f o r  competent youth,  and s t u d i e s  of 
popula t ion  i n d i c a t e d  t h e  country does possess  i n t e l l i g e n t  young people i n  
 owan an, I b i d . ,  p.  1. 
* ~ e r l e  M. Ohlsen, Guidance Se rv i ces  i n  t h e  Modern School (New York: 
Harcourt-Brace, 1964),  p. 16. 
s u f f i c i e n t  numbers t o  handle  occupat ional  needs. The d i f f i c u l t y  i s  t h a t  
less t h a n  ha l f  of t hose  capable  of completing c o l l e g e  even e n t e r ,  and  
abou t  t w o - f i f t h s  of t h o s e  who register do n o t  graduate.1 
Although one could  answer w i th  t r u t h  t h a t  t h e  American educa t iona l  
system today  does produce a h igher  p ropor t i on  and a l s o  a greater 
a b s o l u t e  number of such people  than  it h a s  ever  done be fo re ,  and than  
any o t h e r  n a t i o n  h a s  ever  done, y e t  many educa to r s  a r e  l o a t h  t o  make 
t h i s  k i n d  of answer because t h e y  f e e l  t h a t  American educa t ion  does 
no t  do a s  good a job wi th  g i f t e d  ch i ld ren  a s  it might and should.* 
I d e n t i f i c a t i o n ,  guidance, and mot iva t ion  of secondary school boys 
and  g i r l s  whose a b i l i t y  o r  performance p l a c e s  them i n  t h e  upper q u a r t e r  
of t h e  popu la t i on  a r e  concerns of c r i t i c a l  importance i n  t h e  compe t i t i ve  
world. The unnecessary misuse of such a b i l i t y  i s  a f a i l u r e  bo th  f o r  t h e  
i n d i v i d u a l  and soc i e ty .  Teachers,  counse lors ,  and a d m i n i s t r a t o r s  have 
been i n f l u e n c e d  by c e r t a i n  l i m i t i n g  a t t i t u d e s :  
1. A preconceived not ion  t h a t  s t uden t s '  s o c i a l  development w i l l  b e  
s e r i o u s l y  impaired i f  t h e i r  i n t e l l e c t u a l  development g r e a t l y  
exceeds  t h a t  of t h e i r  average  classmates .  
2.  A b e l i e f  t h a t  s t uden t s ,  i f  t h e y  a r e  b r i g h t ,  need no i n t e l l e c t u a l  
cha l  lenge or s t imu la t i on .  
3 .  A f a i l u r e  t o  understand and modify t h e  d e s i r e ,  impe ra t ive  i n  our  
s o c i e t y ,  t o  b e  as much l i k e  t h e  'average '  a s  pos s ib l e .  3 
There  h a s  been a g r e a t  amount of work done i n  an  a t t empt  t o  p rov ide  
adequa te  cou r se  o f f e r i n g s  f o r  t h e  g i f t e d ,  bu t  pos s ib ly  t o o  much stress 
i s  p l a c e d  i n  p repa r ing  supe r io r  s t uden t s  f o r  voca t ions  which w i l l  
2~onna E. C u t t s  and Nicholas  Moseley, Teaching - t h e  Br igh t  - and 
G i f t e d  (Englewood C l i f f s :  P r e n t i c e  H a l l ,  1957), p. 245. 
- 
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further the n a t i o n a l  defense O r  genera l  economic development. There may 
be  a l a c k  of cons ide ra t i on  of t h e  i nd iv idua l .  
Today, promoting t h e  f u l l  development of t h e  i n d i v i d u a l  i s  more 
impor tan t  t h a n  ever  because of t h e  p r e s s i n g  n a t i o n a l  demand f o r  high- 
a b i l i t y  manpower. Aside from t h e  n a t i o n a l  need f o r  t a l e n t ,  t h e  
n e g l e c t  of our  t a l e n t e d  i s  u n f a i r  t o  t h e  s tuden t s  themselves .  Pro- 
v i d i n g  school Programs designed t o  sa lvage  and develop t a l e n t  i s  
c o n s i s t e n t  w i t h  our b e l i e f  t h a t  every i nd iv idua l  should be  he lped  
toward s e l f  - r e a l i z a t i o n . l  
One d i f f i c u l t y  i n  t h e  program of guidance of t h e  g i f t e d  i s  con- 
cerned  w i t h  i d e n t i f i c a t i o n .  Research h a s  provided adequate  in format ion  
on t h e  c h a r a c t e r i s t i c s  of t h e  i n t e l l e c t u a l l y  a b l e ,  b u t  t h e  methods of 
d i s c o v e r i n g  them a r e  no t  d e f i n i t e .  Academic success  cannot  be  p r e d i c t e d  
and a b i l i t i e s  cannot  be  adequate ly  measured. Other problems which t h e  
counse lor  f i n d s  d i f f i c u l t  are d i scove r ing  means of mo t iva t ion  t o  encourage 
a b l e  s t u d e n t s  who have r eco rds  of underachievement. T h i s  a r e a  of wasted 
t a l e n t  r e q u i r e s  more emphasis t o  provide  workable methods of a t t a c k .  
Many of t h e  d e f i c i e n c i e s  i n  t h e  guidance program f o r  t h e  g i f t e d  
a r e  t h e  r e s u l t  of inadequate  p rov i s ion  f o r  t h e  whole guidance program. 
Lack of f i n a n c i a l  support  may be t h e  reason f o r  t o o  heavy c a s e  l o a d s  s o  
t h a t  t h e  excep t iona l  s t u d e n t s  have l i t t l e  oppor tun i ty  f o r  pe r sona l  a t t e n -  
t i o n ;  counse lo r s  may lack  enough space and adequate  f a c i l i t i e s  such a s  a 
p r i v a t e  o f f i c e ,  r ecep t ion  room, c l e r i c a l  desk, s e c r e t a r i a l  he lp ,  space 
f o r  f i l e s  and l i b r a r y ,  o f f i c e  supp l i e s  and f u r n i t u r e .  Some schoo l s  need 
e x t r a  room f o r  scheduled group guidance meet ings-  
'1bid. 
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It i s  ev ident  t h a t  t hose  who work with except iona l  c h i l d r e n  should 
have thorough guidance t r a i n i n g ,  y e t  very o f t e n  t h i s  i s  n o t  t h e  case.  
High s t anda rds  f o r  c e r t i f i c a t i o n  of counse lors  have only r e c e n t l y  been 
e s t a b l i s h e d  so t h a t  t r a i n e d  people i n  t h e  f i e l d  a r e  a t  a premium. Execu- 
t i v e s  a r e  n o t  always convinced of t h e  urgent  need f o r  good counse lors  and  
t h e  demand f o r  a d d i t i o n a l  t e a c h e r s  i n  crowded schools  seems more p re s s ing .  
Teachers  and a d m i n i s t r a t o r s  o f t e n  t ake  t h e  p l a c e  of counse lors ,  o r  t e a c h e r s  
who have had some courses  i n  guidance and counsel ing may d i v i d e  t i m e  
between counse l ing  and teaching.  It i s  l i k e l y  i n  such c a s e s  t h a t  except-  
i o n a l  s t u d e n t s  w i l l  have m a l l  chance f o r  i nd iv idua l  a t t e n t i o n  when d i f f -  
i c u l t  problems occur. 
D e f i c i e n c i e s  i n  guidance and counsel ing of t h e  menta l ly  r e t a r d e d  
a r e  common but  u s u a l l y  do n o t  a t t r a c t  much a t t e n t i o n .  What counsel ing 
r e t a r d e d  s t u d e n t s  r e c e i v e  i s  l a r g e l y  concerned wi th  voca t iona l  p r o s p e c t s  
and p r e p a r a t i o n  f o r  sane t y p e d  work. Gowan makes an  i n t e r e s t i n g  s t a t e -  
ment on t h e  subjec t :  
Pe r sona l  counsel ing a s p e c t s  a r e  found only i n  a  few papers .  The 
Davis  paper ,  'Counseling t h e  Mentally Retarded, '  i s  such a  repre-  
s e n t a t i v e  example. Another i s  Thorne 's  d i r e c t i v e  counse l ing  view 
of t h e  b e n e f i t s  of t h i s  type of guidance f o r  t h e  subnormal. I t  
would be i n t e r e s t i n g  t o  hear  a nondi rec t ive  r e b u t t a l ,  bu t  t h e  com- 
p i l e r s  were unable t o  f i n d  one. 1 
It h a s  been mentioned above t h a t  t h e  menta l ly  r e t a r d e d  show a 
h ighe r  i nc idence  of i n s t a b i l i t y  t han  do the  nonretarded,  a l s o  t h a t  t hey  
a r e  u s u a l l y  plagued by problems r e l a t e d  t o  f r u s t r a t i o n ,  adve r se  s o c i a l  
and  fami ly  r e l a t i o n s  and personal  adjustment.  It would seem t h a t  such 
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s e v e r e  d i f f i c u l t i e s  would r e q u i r e  much more than  average s e r v i c e s  i n  t h e  
way of pe r sona l  and group counsel ing.  There i s  need a l s o  f o r  counse l ing  
s e r v i c e  t o  i n v e s t i g a t e  more c a r e f u l l y  work o p p o r t u n i t i e s  i n  t h e  community 
and  t o  a s s i s t  i n  t h e  p repa ra t i on  f o r  f i t n e s s  r equ i r ed  f o r  t h e s e  jobs. 
s u g g e s t i o n s  - f o r  improvement. Guidance and counse l ing  of t h e  g i f t e d  
and  m e n t a l l y  r e t a r d e d  has  developed a s  an ex tens ion  of t h e  fundamental 
gu idance  s e r v i c e  and t h e r e f o r e  depends upon t h e  e s t a b l i s h e d  p r o f e s s i o n  
f o r  i t s  ph i lo soph ie s .  Some s p e c i a l i z a t i o n  and adap ta t i on  of t h e s e  p r i n -  
c i p l e s  comes through exper ience  and experimentat ion i n  t h e  a r e a  of needs 
of e x c e p t i o n a l  s t uden t s .  I t  i s  a l s o  ev iden t  t h a t  t h e  schools  have a  
r e s p o n s i b i l i t y  t o  t r y  t o  so lve  t h e s e  problems; a l s o ,  t h a t  success  i n  
t h i s  p a r t  of t h e  school program i s  no t  so  %ell de f ined  a s  it cou ld  be. 
I t  i s  p o s s i b l e  t h a t  some of t h e  inadequacies  of t h e  counse l ing  program 
could  be e l i m i n a t e d  o r  improved i f  school personnel  would make a  cooper- 
a t i v e  e f  Eor t  t o  make use  of information a l r e a d y  provided  by r e sea rch ,  t o  
up-grade q u a l i f i c a t i o n s  of counse lors  and t o  improve p r a c t i c e s  and t ech -  
n i q u e s  of guidance and counseling. 
Pe rhaps  one fundamental con s i d e r a t  ion has  t o  do wi th  long-range 
c o n t i n u i n g  guidance s e r v i c e  brought about by a  team approach. A good 
example i s  found i n  t h e  p u b l i c  s choo l s  of Atchison, Kansas. They have a 
permanent camni t t ee  c o n s i s t i n g  of t h e  d i r e c t o r  of s p e c i a l  educa t ion ,  two 
a d m i n i s t r a t o r s ,  two h igh  school t e a c h e r s ,  and two e lementary  t e a c h e r s .  
T h i s  committee fo l l ows  t h e  s t u d e n t s  through h igh  school and does fol low- 
up work aEter they  gradua te .  The committee meets r e g u l a r l y  w i t h  every  
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t e a c h e r  who has  p u p i l s  with an I Q  of 130 o r  above and once a year  wi th  
t h o s e  who have p u p i l s  with I Q  r a t i n g s  between 120 and 130. So t h a t  t h i s  
arrangement i s  cons tan t ,  t h e  committee members rece ive  e x t r a  pay and a r e  
g iven  of f  i c e  space and s e c r e t a r i a l  help. ' According t o  She r t ze r  , "Great 
o p p o r t u n i t i e s  f o r  a dynamic con t r ibu t ion  t o  educat ional  t heo ry  and 
p r a c t i c e  l i e  ahead f o r  those  who work wi th  super ior   student^."^ 
The problem of wasted t a l e n t s  and t h e  l o s s  t o  t h e  c o l l e g e s  can be 
a t t a c k e d  by a c l o s e l y  k n i t  program of supervision t h a t  remains cons tant  
du r ing  t h e  school pe r iod  t o  t h e  completion of high school. T h i s  i nc ludes  
e a r l y  i d e n t i f i c a t i o n ,  course planning,  guidance and motivat ion.  
New elements  i n  our  soc ie ty  c a l l  f o r  new educat ional  endeavors. 
I n  t h i s  age of sc ience ,  and technology, i n t e l l i g e n c e  i s  a premium 
product .  The development of programs designed t o  serve t h e  needs of 
s u p e r i o r  s tuden t s  i s  a p a r t  of t h i s  educat ional  t a sk .  The success of 
t h e s e  programs depends upon f i rm commitment t o  t h e  fo l lowing p r i n c i -  
p l e s :  key personnel  must be involved; t h e  t a s k  and t h e  popula t ion  
must be def ined;  t h e  program must avoid  educat ional  and mot iva t ional  
d i s c o n t i n u i t i e s ;  r e s p o n s i b i l i t y  f o r  ac t ion  must be  f i x e d ,  and a n -  
assessment  of outcomes must be made. 3 
I d e n t i f i c a t i o n  of super ior  s tuden t s  becomes one of t h e  counselor '  s 
most important r e s p o n s i b i l i t i e s .  It i s  a constant  p rocess  r a t h e r  t han  a 
d e c i s i o n  of t h e  moment. The counselor should t ake  t i m e  t o  go over cumula- 
t i v e  r e c o r d s  i n  search  of except ional  ch i ldren .  He should remember t h a t  
t a l e n t  i s  an i l l u s i v e  q u a l i t y  which i s  e a s i l y  passed by. It  may be found 
i n  b a s i c  school sub jec t s ,  i n  a r t  o r  music, i n  t h e  a r e a  of mechanics o r  
k u t t  s end Moseley, z. - c i t . ,  p. 194. 
' ~ h e r t z e r ,  2. - c i t . ,  p. 348. 
3 ~ b i d . ,  p. 23. 
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s o c i a l  s k i l l .  Here t h e  coopera t ive  approach i s  e s p e c i a l l y  e f f e c t i v e  w i th  
t h e  t e a c h e r ,  counse lor ,  and p a r e n t s  working toge the r .  The t e a c h e r  can 
p rov ide  v a l u a b l e  in format ion  about  a c t i v i t i e s  of t h e  s t u d e n t ,  h i s  a b i l i t i e s  
and  p r o g r e s s .  I n  t u r n ,  t h e  counselor  can g i v e  information t o  t h e  t e a c h e r  
th rough group meet ings,  w r i t t e n  r e p o r t s  and test r e s u l t s .  
F u r t h e r  r e s e a r c h  on t h e  use  of m u l t i p l e  c r i t e r i a  i s  necessary  i n  
o r d e r  t o  d i s cove r  what i d e n t i f i c a t i o n  devices  prove t o  b e  b e s t  p r e d i c t o r s  
of succes s  i n  s p e c i f i c  t a l e n t  a r e a s  and i n  what combinat ions t h e s e  pre-  
d i c t i o n s  a r e  most e f f e c t i v e .  W e  do n o t  know enough about t h e  n o n i n t e l -  
l e c t i v e  f a c t o r s  i n  p r e d i c t i n g  h igh  l e v e l  achievement. These are socio-  
economic s t a t u s ,  e t h n i c  and r e l i g i o u s  group member sh ip ,  f ami ly  p a t t e r n s ,  
a s  we l l  a s  self-concept .  1 
By t h i s  same p roces s  t h e  counselor  can l o c a t e  underachievers  who 
u s u a l l y  show d i s c r e p a n c i e s  between t h e i r  s co re s  on i n t e l l i g e n c e  tests and 
t h e i r  g r ades  i n  school sub j ec t s .  These people  c o n s t i t u t e  ano the r  s e r i o u s  
problem f o r  t h e  counselor .  
One of t h e  g r e a t e s t  s o c i a l  was tes  i n  our  c u l t u r e  i s  t h a t  p r e s e n t e d  
by t h e  g iE ted  c h i l d  o r  young person who e i t h e r  cannot o r  w i l l  no t  work 
up t o  h i s  a b i l i t y .  Moreover, t h i s  s i t u a t i o n  o f t e n  l e a d s  t o  undesir-  
a b l e  s o c i a l  o r  persona l  behavior  a s  an outward i n d i c a t i o n  of t h e  power 
w i th in  which i s  seeking some o u t l e t .  Counseling and r e h a b i l i t a t i n g  
t h e s e  young people  p re sen t  cha l lenging  and important  problems f o r  
t e a c h e r s  and personnel  workers. 2 
Much r e s e a r c h  h a s  been done i n  t h e  a r e a  of underachievement of 
s u p e r i o r  s t uden t s .  The i r  problems have been descr ibed  and t a b u l a t e d ,  and  
2 ~ o h n  C u r t i s  Gowan, "The Underachieving G i f t e d  Child--A Problem 
f o r  Everyone," Except ional  Chi ldren ,  XXI (Apr i l ,  19551, p. 247. 
per sOnali t~ maladjustments have been considered.  Cha rac t e r i  s t i c  most 
ev ident  are i n  t h e  a r e a  of s o c i a l  adjustment wi th  d i f f i c u l t i e s  i n  main- 
t a i n i n g  a compatible  r e l a t i o n s h i p  with pa ren t s ,  school a s s o c i a t e s ,  
t e a c h e r s  and  ~ p l o y e r s .  Out of t h e s e  s t u d i e s  have come some sugges t ions  
f o r  counse lo r s  so  t h a t  t hey  may have more success  i n  working wi th  t h e  
p u z z l i n g  problems of underachievers:  
1- Make a survey of t h e  percentage of underachievers  i n  your school.  
If it runs  much higher  t han  15  per  c e n t ,  t h e r e  may b e  problems of 
morale,  a n t i s o c i a l  t r ends ,  o r  o the r  f a c t o r s  i n  t h e  school which 
should r e c e i v e  spec i a l  a t t e n t i o n .  
2. S i n c e  g i f t e d  underachievers  a r e  u sua l ly  boys by a r a t i o n  of two 
t o  one, make an  e f f o r t  t o  a s s i g n  counse lors  who a r e  most capable  
of reaching  them; a male counselor may o f t e n  be more e f f e c t i v e  
t h a n  a woman wi th  such boys. 
3 .  Give a t t e n t i o n  t o  bu i ld ing  up t h e  g i f t e d  underachiever  i n  t h e  
a r e a  where he has  a r e a l  chance of ou ts tanding  success ,  whether 
t h i s  i s  a t h l e t i c s ,  music, a hobby, o r  an academic course.  The 
r e a l  and enduring i n t e r e s t  of some s t rong  a d u l t  model f i g u r e  w i t h  
whom t h e  young person can e a s i l y  r e l a t e  should be secured. 
4. Give a t t e n t i o n  t o  t h e  a n x i e t i e s  which plague boys a t  t h i s  
per iod. .  . .Above a l l ,  t h e  boy should sense t h a t  t h e  counselor  has  
t i m e  f o r  him. Re should be  encouraged t o  go on wi th  co l l ege  
p l ans .  
5 .  Try t o  f i n d  membership r o l e s  f o r  t h e  g i f t e d  underachiever  i n  
c l u b s ,  a c t i v i t i e s ,  and s tudent  leadersh ip .  
6 .  Because t h i s  type  of young person f e e l s  i n secu re  and i s  l i k e l y  
t o  l ack  a r e a l  peer  group, a t tempt  group therapy  wi th  a nunber 
of g i f t e d  underachievers  i f  a t  a l l  f e a s i b l e .  l 
A conclus ion  i n  r ega rd  t o  t h e  problem of underachievement i s  a s  
f 01 1 ows: 
Only by a c a r e f u l  and thorough study of each ind iv idua l  person- 
ality can F J ~  f i n d  t h e  reasons  f o r  underachievement. I f  t h e  ind iv id-  
lJohn Curtis Gowan, "The Underachieving G i f t e d  Child--A Problem 
f o r  Everyone," Except ional  Chi ldren ,  XXI (Apri l  1955) Y 249- 
u a l  i s  underachieving, it i s  because he cannot adequate ly  u t i l i z e  h i s  
i n n e r  r e sou rces  or  because he chooses no t  t o .  I n  e i t h e r  ca se ,  he 
needs he lp  f ram p ro fes s iona l ly  t r a i n e d  counselors .  1 
I t  has  become a h a b i t  t o  speak of t h e  g i f t e d  i n  gene ra l  t e rms  wi th  
no d i f f e r e n t i a t i o n  between needs of boys and g i r l s .  E s p e c i a l l y  i n  t h i s  
a r e a  of voca t iona l  oppor tun i t i e s  g i r l s  need some e x t r a  cons ide ra t ion .  
Twice as many men graduate  from co l l ege  a s  do g i r l s .  Counselors  should 
t r y  t o  d iscover  why i n t e l l i g e n t  g i r l s  who do well  i n  high school e i t h e r  
do n o t  e n t e r  i n s t i t u t i o n s  of higher  l ea rn ing  o r  f a i l  t o  complete t h e  
course .  Three  sugges t ions  i n  t h i s  regard are well taken: 
1. E s t a b l i s h  parent-counselor conferences t o  t e a c h  p a r e n t s  how t o  
encourage daughters.  
2.  Provide  conferences with a b l e  g i r l  s tuden t s  and p r o f e s s i o n a l  
women who have high-level  academic o r  i n t e l l e c t u a l  a t ta inment  
as w e l l  a s  feminin i ty .  
3. Prov ide  counse lors  t r a i n e d  t o  a s s i s t  b r i g h t  g i r l s  t o  examine 
and understand t h e  r o l e s  of ca ree r  women and t h e  wife  and 
mother,  and how both may be pursued. 2 
Ginsberg desc r ibes  t h e  p o s i t i o n  of women i n  p u b l i c  a f f a i r s :  
The s i l e n t  r evo lu t ion  which has  been t ak ing  p l a c e  wi th  r e s p e c t  
t o  t h e  r o l e  of women i n  pa id  employment h a s  su re ly  n o t  been f u l l y  
absorbed and a c t e d  upon by t h e  p re sen t  genera t ion  of g i r l s  i n  school 
and co l l ege .  That  t hey  w i l l  work out  of t h e  hane a t  l e a s t  twenty- 
f i v e  y e a r s  of t h e i r  a d u l t  l i f e  i n  a d d i t i o n  t o  t h e  y e a r s  t hey  w i l l  
spend a t  hane r a i s i n g  t h e i r  ch i ld ren  has  not  y e t  been s i g n i f i c a n t l y  
r e f l e c t e d  i n  t h e  educat ional  prepara t ion  of young women. 
l ~ a r r ~  0. B a r r e t t ,  "An I n t e n s i v e  Study of Thirty-Two G i f t e d  
Chi ldren ,"  Personnel  - and Guidance Jou rna l ,  XXXVI (November, 1957), 194. 
* ~ o b e r t  J. Havighur s t ,  "The School and Motivat ion,  " 
(From S h e r t z e r ,  2. - c i t . ,  p. 237.) 
3 ~ l i  Ginsberg,  "Guidance--Limited o r  Unlimited," Personnel  - and 
Guidance Jou rna l ,  XXXVIII (May, 19601, 710. 
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Ginsberg a l s o  mentions minor i ty  groups who have many a v a i l a b l e  
g i f t e d  s t u d e n t s  j u s t  wai t ing  f o r  a counselor t o  t a k e  them i n  hand and 
p o i n t  o u t  how t h e y  can prepare  f o r  work oppor tun i t i e s .  H e  says  t h e  
g i f t e d  young Negroes are j u s t  beginning t o  r e a l i z e  t h e i r  p o s s i b i l i t i e s  
fo l l owing  t h e  changes i n  t h e i r  p o s i t i o n  i n  soc i e ty  a s  a  r e s u l t  of 
i n c r e a s i n g  desegrega t ion .  "Here t h e  counselor  w i l l  f i n d  pay d i r t  
a l t h o u g h  he w i l l  have t o  s t r u g g l e  long and hard  t o  d i scover  t h e  most 
e f f e c t i v e  ways of ' g e t t i n g  through'  t o  t h e s e  people.1 
S ince  p a r e n t s  and t h e  home s i t u a t i o n  c o n s t i t u t e  a f r e q u e n t  t r o u b l e  
area, more a t t e n t i o n  could p r o f i t a b l y  be given t o  such d i f f i c u l t i e s .  A 
s t u d y  done i n  Orange County, C a l i f o r n i a ,  i n d i c a t e s  t h a t  counse lo r s  would 
do e l l  t o  spend more t i m e  and e f f o r t  i n  e s t a b l i s h i n g  working r e l a t i o n s  
w i t h  t h e  home. The p a r e n t s  have r e s p o n s i b i l i t i e s  i n  he lp ing  t h e i r  ch i ld -  
r e n  make d e c i s i o n s ,  and they  o f t e n  a r e  i n  need of a s s i s t a n c e  from t h e  
counse lor .  The s tudy  showed c l e a r l y  t h a t  p a r e n t s  u s u a l l y  a p p r e c i a t e  t h e  
h e l p  t h e y  r e c e i v e  and would l i k e  t o  have more of it; t h e r e f o r e ,  counse lo r s ,  
t e a c h e r s ,  and a d m i n i s t r a t o r s  should cooperate  t o  give more t i m e  t o  working 
wi th  p a r e n t s  of g i f t e d  s tudents .  Some ind iv idua l  and group counse l ing  
could  be  done i n  sunnner months. 2 
Most of t h e  r e sea rch  and w r i t i n g  done i n  t h e  a r e a  of i n t e l l e c t u a l  
s u p e r i o r i t y  i s  concerned with r e l a t e d  t o p i c s  such a s  c h a r a c t e r i s t i c s  of 
2 ~ e s t e r  Beal s and P a t r i c i a  S imon  s, "Counseling Needs of G i f t e d  High 
School S tudents , "  Personnel  - and Guidance J o u r n a l ,  XL (Apr i l ,  1962),  712-715. 
t h e  g i f t e d ,  underachievement, mot iva t ion ,  courses  of s tudy ,  voca t iona l  
a p t i t u d e s  and  oppor tun i t i e s .  However, t h e  person  himself should b e  a t  
a l l  times t h e  c e n t e r  of i n t e r e s t .  Considerat ion should b e  g iven  t o  h i s  
ad jus tment ,  i nc lud ing  h i s  self-image, a t t i t u d e s ,  l i f e  v a l u e s  and succes s  
a s  h e  p e r c e i v e s  it. Although t h e  team approach i s  no doubt an e f f e c t i v e  
method, t h e  counselor  a s  t h e  s p e c i a l i s t  who works wi th  t h e  face- to- face  
i n t e r v i e w  i s  n e c e s s a r i l y  t h e  most important member of t h e  guidance crew. 
I t  i s  h e r e  t h a t  problems can be discovered be fo re  t h e y  r e a c h  a p o i n t  
where t h e y  become b a r r i e r s  t o  development, where s t u d e n t s  can have encour- I 
agement i n  dec i s ion  making, where t h e y  can begin t o  understand t h e i r  own 
a b i l i t i e s ,  o p p o r t u n i t i e s ,  and r e s p o n s i b i l i t i e s .  I n  developing t h i s  r e l a -  
t i o n s h i p  eve ry th ing  l ea rned  from re sea rch  and exper ience  i n  t h e  f i e l d  
I 
should  b e  p u t  t o  use. Counseling techniques  must b e  s e l e c t e d  accord ing  
t o  s t u d e n t  needs and sharpened t o  s u i t  t h e  s e n s i t i v e  temperaments of ve ry  I 
s u p e r i o r  young people. The counselor  should r e a l i z e  t h a t  he  w i l l  o f t e n  
be o b l i g e d  t o  counsel  s t u d e n t s  much more i n t e l l i g e n t  t h a n  h e  is; pres -  I 
s u r e  w i l l  b e  p u t  upon him t o  perform courageously and w e l l .  I 
Whet k ind  of counse l ing  works b e s t  wi th  t h e  g i f t e d ?  Obviously, 
n o t  t h e  d i r e c t i v e  v a r i e t y .  The a b l e  a r e  independent-minded and want 
t o  f i g u r e  o u t  problems f o r  themselves.  Th i s  i s  not  t o  say t h a t  t h e y  
w i l l  no t  need and even demand information. They a r e  u s u a l l y  more 
e f f e c t i v e  than  t h e  average i n  eva lua t ion  of t h e i r  own p o s i t i o n .  The 
counse lo r ,  t h e r e f o r e ,  should d i s t i n g u i s h  between provid ing  informat ion  
and p rov id ing  dec is ions .  It i s  not  d i r e c t i v e  t o  p rov ide  t h e  former,  
b u t  it i s  d i r e c t i v e  t o  provide t h e  l a t t e r .  1 
~ h m  F n l  i nsvi "6 t n t e m e n t  nrovides  good advice  f o r  e f f e c t i v e  coun- I 
sel i n g  
Through s k i l l f u l  ' s e l f - d i r e c t i v e '  counsel ing i n  which they  cons ider  
t h e i r  a b i l i t i e s  and l i m i t a t i o n s ,  they  may acqu i r e  a sense  of s o c i a l  
r e s p o n s i b i l i t y  f o r  t h e i r  g i f t s .  Many g i f t e d  c h i l d r e n  f l ounde r  aim- 
l e s s l y  because t hey  have never gained i n s i g h t  i n t o  t h e  s o c i a l  usefu l -  
n e s s  of t h e i r  p o t e n t i a l i t i e s .  Only when t h e  g i f t e d  c h i l d  r e g a r d s  
g o a l s  as important  and worth while does he pu t  f o r t h  e f f o r t  cmmen- 
s u r a t e  wi th  h i s  a b i l i t y .  1 
The frequency of emotional and s o c i a l  adjustment problems d i s -  
covered i n  working wi th  g i f t e d  s tuden t s  stresses t h e  importance of d e s i r -  
a b l e  p e r s o n a l i t y  and cha rac t e r  q u a l i t i e s  of t h e  counselor .  Adequate 
t r a i n i n g  and exper ience  a r e  b a s i c  q u a l i f i c a t i o n s ,  b u t  t h e s e  must b e  
suppor ted  by t h e  i nva luab le  b u t  hard-to-define c h a r a c t e r i s t i c s  necessary  
f o r  r a p p o r t  and success  i n  dea l ing  wi th  s tudents .  Some of t h e s e  have t o  
do w i t h  empathic understanding,  uncondi t iona l  p o s i t i v e  r ega rd ,  genuine- 
n e s s ,  a f e e l i n g  of being a t  e a s e ,  and a  r e spec t  f o r  t h e  ~ l i e n t . ~  
It  i s  a l s o  p o s t u l a t e d  by many workers i n  t h e  f i e l d  of counsel ing 
and guidance wi th  a b l e  s tuden t s  t h a t  t h e  a b l e s t ,  by v i r t u e  of t h e i r  
g i f t e d n e s s ,  a r e  more l i k e l y  t o  be s e n s i t i v e  t o  facades ,  t o  l a c k  of 
genuineness ,  t o  uncomfortableness,  and t o  l a c k  of warmth and under- 
s t and ing  than  most i nd iv idua l s .  The a b i l i t y  t o  d e t e c t  sham and 
hypocr i sy  a r e  a l s o  l i k e l y  t o  be accentua ted  i n  t h e  a b l e s t .  3 
A d i s t u r b i n g  p o i n t  he re  i s  t h e  p o s s i b i l i t y  t h a t  g i f t e d  s t u d e n t s  
w i l l  no t  p e r c e i v e  t h e  k ind ly ,  understanding q u a l i t i e s  t h a t  t h e  counse lor  
f e e l s  con£ i d e n t  of possess ing ;  it becomes f i n a l l y  a  ma t t e r  of s t u d e n t s '  
a p p r a i s a l  and  r e a c t i o n  t o  him. S tudents  who a r e  ques t ioned  about  t h e i r  
l ~ u t h  S t r ang ,  "Mental Hygiene of G i f t e d  Chi ldren ,"  ( E d i t o r ,  Paul  
Wi t ty)  - The G i f t e d  Chi ld  (Boston: D.C. Heath and Company, 1951), p. 162. 
%owan, 3. - c i t . ,  p. 76 
%bid. ,  pp. 76-77. 
a counselor  o f t e n  g ive  evas ive  answers i n d i c a t i n g  some 
doubt many c o n f ~ s i n g ,  and sometimes c o n t r a d i c t o r y ,  
s t i m u l i  were s c r 6 m x ~ I  by t h e  c l i e n t ,  b u t  i n  some c a s e s  t h e  ba l ance  happened 
t o  f a l l  on one s i d e  o r  t h e  o the r  of t h e  seale.wl 
I n  a d d i t i o n ,  it was v i r t u a l l y  unanimous i n  t h e  op in ions  of t h e  
counse lo r s  who worked wi th  t h e s e  g i f t e d  youngsters  t h a t  t hey  were 
much more p e r c e p t i v e  than  t h e  average w i th  r ega rd  t o  t h e  c o u n s e l o r ' s  
s t r e n g t h s  and shortcomings i n  t h e  counsel ing r e l a t i o n s h i p .  It was 
concluded by t h e  counse lors  t h a t  t h e  d i f f e r e n c e s  t h e y  f e l t  i n  coun- 
s e l i n g  wi th  g i f t e d  youngs te rs  i n  comparison with t h e  norm were 
q u a n t i t a t i v e  r a t h e r  than q u a l i t a t i v e ;  t h a t  i s ,  t h e  c h a r a c t e r i s t i c s  
of h e l p i n g  and he lp fu l  r e l a t i o n s h i p s  appear t o  be  important  f o r  
succes s  w i t h  a l l  youngsters ,  b u t  excep t iona l ly  important  w i t h  t h e  
ab l e s t - -no t  a  d i f f e r e n t  kind n e c e s s a r i l y ,  bu t  a  g r e a t e r  amount of 
t h e  same. 
A l a r g e  p a r t  of t h e  counse lor ' s  e f f o r t  i s  cen te r ed  about  t r y i n g  t o  
e v a l u a t e  a s t u d e n t ' s  self-concept  and t r y i n g  t o  b r i n g  about  a change. 
T h i s  i n v o l v e s  he lp ing  t h e  s tudent  p rogress  from one concept  t o  ano the r  
which p l a c e s  him i n  a  more f a v o r a b l e  l i g h t .  He may f i n a l l y  see himself 
a competent person who has  con t ro l  over himself and h i s  accomplishments. 
The emotional  needs of young g i f t e d  s t u d e n t s  a r e  u s u a l l y  q u i t e  
demanding and o f t e n  l a r g e l y  u n s a t i s f i e d .  Adolescence may b e  t o o  d i f f i c u l t  
w i t h  a l l  t h e  s o c i a l  o b l i g a t i o n s  and r e s p o n s i b i l i t i e s  of growing up. 
  he 
counse lo r  should t r y  harder  t o  he lp  t h e s e  people  t o  grow W i n s t e a d  of 
t r y i n g  t o  a v o i d  it. 
Vocat ional  guidance i s  always p a r t  of t h e  p roces s ,  and should b e  
a long-term effort  r a t h e r  t h a n  dec i s ion  making on a  sudden i n s p i r a t i o n -  
l ~ b i d . ,  p. 7 7  
2 ~ b i d .  
There should be  o p p o r t u n i t i e s  f o r  voca t iona l  exp lo ra t i on  and some exper-  
i e n c e s  w i th  v a r i o u s  methods of making a  l i v i n g .  A t  t h i s  p o i n t  people  who 
have been succes s fu l  i n  t h e i r  f i e l d s  of work should be asked t o  head d i s -  
cus s ion  groups  so t h a t  g i f t e d  s tuden t s  can become s t imu la t ed  t o  a t tempt  
h i g h e r  t r a i n i n g  t o  f i t  them f o r  p o s i t i o n s  of importance and va lue .  
Follow-up s t u d i e s  c o n s t i t u t e  another  a r e a  where more e f f o r t  i s  
recommended. 
Follow-up s t u d i e s  provide a  means of ga the r ing  two t y p e s  of 
in format ion  of va lue  t o  t h e  school: 
1. Informat ion  on t h e  k inds  of occupat iona l ,  educa t iona l ,  and 
t r a i n i n g  o p p o r t u n i t i e s  which former p u p i l s  have found t o  be 
d e s i r a b l e  and p r o f i t a b l e  and, 
2. Informat ion  which a l l ows  u s  t o  app ra i s e  and e v a l u a t e  t h e  
expe r i ences  which former p u p i l s  had while  i n  school.  l 
C l o s e l y  r e l a t e d  t o  improvements concerned wi th  follow-up, a r e  
methods of p rovid ing  g r e a t e r  f i n a n c i a l  support f o r  t h e  guidance and 
counse l ing  program. I n  order  t h a t  adequate money w i l l  be  r ece ived ,  
school  a d m i n i s t r a t o r s  and t h e  community must be made t o  r e a l i z e  t h e  
va lue  of t h e  s e rv i ce .  Any up-grading of t h e  whole s e r v i c e  w i l l ,  of 
cou r se ,  improve guidance f o r  except iona l  s tudents .  
I t  goes  without saying t h a t  every  guidance program should have t h e  
funds  and s t a f f  t o  conduct a  cont inuous follow-up of i t s  a b l e  s tuden t s .  
I n  t h e  f i r s t  p l ace ,  no o the r  group can acqua in t  t h e  a d m i n i s t r a t i o n  so 
well wi th  t h e  b e n e f i t s  and e a k n e s s e s s  of t h e  program. Second, t h e  com- 
munity dese rves  and needs t o  have an accounting of how wll i t s  a b l e  
g r a d u a t e s  a r e  doing i n  co l l ege .  Proper  p u b l i c i t y  on t h i s  s co re  w i l l  do 
much t o  ensu re  t h a t  pub l i c  support f o r  guidance w i l l  be forthcoming. 
F i n a l l y ,  no o t h e r  group i s  so l i k e l y  i n  l a t e r  y e a r s  t o  b r i n g  c r e d i t  t o  
t h e  school and t h e  community, and t h e s e  youngs te rs  should n o t  be l o s t  . 2  
l ~ r a n k  W .  Miller, Guidance P r i n c i p l e s  - and S e r v i c e s  (Columbus, 
Ohio: C h a r l e s  E .  Merrill Books, 1961),  p .  231. 
2 ~ o h n  C u r t i s  Gowan, "The Organizat ion of Guidance f o r  G i f t e d  
Ch i ld ren , "  Personnel  - and Guidance Jou rna l ,  X X X I X  (December, 1960),  275. 
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Suggestions improvement i n  t h e  a r e a  of guidance and counse l ing  
f o r  retarded fo l low t h e  general  p r i n c i p l e s  of t h o s e  f o r  t h e  g i f t e d .  
identi£ i c a t i o n  i s  of f i r s t  importance and c o n t i n u i t y  i s  neces sa ry  in 
t h e  s tudy  of i n d i v i d u a l  ch i ld ren  with a view toward a r r a n g i n g  a cu r r i cu lum 
wi th i*  t h e  range  of t h e i r  a b i l i t i e s  so t h a t  t h e y  can develop a t  t h e i r  om 
r a t e  w i thou t  becoming overwhelmed by d i f f i c u l t i e s  and f r u s t r a t i o n s .  T h i s  
cu r r i cu lum r e s e a r c h  has  been ex t ens ive ,  and i n t e r e s t  i n  it i s  inc reas ing .  
However, op in ion  of s p e c i a l i s t s  seems t o  i n d i c a t e  a need f o r  improvement 
i n  t h e  a r e a  of i n d i v i d u a l  counsel ing.  
I f  t h e  counselor i s  a b l e  t o  ex tend  h i s  philosophy of democrat ic  
and  e f f e c t i v e  educa t ion  t o  inc lude  t h e  mental ly  r e t a r d e d ,  he w i l l  be on 
t h e  way toward he lp ing  t h e s e  needy s tudents .  I f  t h e  counse lor  i s  guided 
by a t t e m p t i n g  t o  provide  t h e  b e s t  o p p o r t u n i t i e s  f o r  development f o r  a l l  
c h i l d r e n ,  he  w i l l  p l a c e  p u p i l  c l a s s i f i c a t i o n ,  mental  a b i l i t y  r a t i n g s  and 
school  performance second t o  genera l  development where academic needs,  
i n t e r e s t s  and  s o c i a l  adjustment  a r e  pos s ib l e .  
Emphasis i s  p l aced  on t h e  i d e a  t h a t  t h e  menta l ly  r e t a r d e d  c h i l d  i s  
more ave rage  than  except iona l  i n  most r e spec t s .  H i s  d i f f e r e n c e  comes i n  
i n t e l l e c t u a l  a b i l i t y .  Some degree of mastery of t o o l  s u b j e c t s  i s  p o s s i b l e  
i f  t h e  c h i l d  i s  a l l o w d  t o  p rog re s s  a t  h i s  own r a t e ,  and t o  l e a r n  s k i l l s  
f o r  h i c h  he  can see a p r a c t i c a l  use.  H e  should never b e  f o r c e d  t o  f o l l o w  
a course of s tudy which has  a r i g i d  schedule and i n f l e x i b l e  requi rements -  
~ 1 1  t h e s e  a c t i v i t i e s  can e l l  be planned With a view t o  t r a i n i n g  t h e  s t u -  
den t  for  f u t u r e  employment, b u t  t h i s  end should no t  be  t h e  s o l e  Purpose-  
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The men ta l l y  r e t a r d e d  s tudent  has  a g r e a t e r  cha l l enge  t o  a t t a i n  a 
s a t i s f a c t o r y  adjustment  wi th in  h i s  family,  h i s  peer  group and  t h e  c-un- 
i t y .  It i s  i n  t h i s  a r e a  t h a t  t h e  counselor  can make g r e a t  c o n t r i b u t i o n s .  
Pe r sona l  and s o c i a l  s k i l l s  and a t t i t u d e s  a r e  most important  f o r  
success .  R e t a r d a t e s  can usua l ly  be  p l aced  i f  t hey  have a d e s i r e  t o  
work, good persona l  h a b i t s ,  a sense of r e s p o n s i b i l i t y ,  and a b i l i t y  
t o  g e t  a long  wi th  o thers .  Placement i s  most d i f f i c u l t  when emotional 
d i s t u r b a n c e s  are added t o  mental def ic iency.  l 
The counse lor  should be  a t  t h e  cen t e r  of t h e  group who a r e  p l ann ing  
t o  s a t i s f y  t h e  needs of t h e  re ta rded .  He  should encourage p a r e n t s  and 
t e a c h e r s  t o  work p a t i e n t l y  t o  t r a i n  t he se  s t u d e n t s  as f a r  as t h e i r  a b i l i -  
t ies a l l o w ,  and t o  remember t h a t  s o c i a l  t r a i n i n g  and c h a r a c t e r  b u i l d i n g  
a r e  more important  t han  academic accomplishments. It i s  important  t h a t  
t h e  p u b l i c  sees them a s  chee r fu l ,  w i l l i n g  and a d j u s t a b l e  people .  
Good s t anda rds ,  va lues ,  and a t t i t u d e s  should be  i n c u l c a t e d  a s  e a r l y  
as p o s s i b l e ,  s i n c e  r e t a r d a t e s  have d i f f i c u l t y  d i s t i n g u i s h i n g  r i g h t  
£ r an  wrong and a r e  e a s i l y  in f luenced  by p e e r s  and a d u l t s .  With s o c i a l  
problems under c o n t r o l ,  they  w i l l  f unc t ion  passab ly  w e l l  i n  areas of 
c o n c r e t e  t h i n k i n g ,  bu t  t h e y  f i n d  a b s t r a c t  reasoning  and i n t e r p r e t a t i o n  
of symbolic material incomprehensible. 2 
While it i s  t r u e  t h a t  r e t a r d e d  s t u d e n t s  need more d i r e c t i o n  than  
do t h e  average ,  and should work c l o s e l y  wi th  t e a c h e r s  and counse lo r ,  t h e  
a t t i t u d e  toward them should be  more c l i en t - cen t e r ed  than  d i r e c t i v e .  Like 
a l l  s t u d e n t s  t h e y  need some f reedom of choice  i n  s e l e c t i n g  s u b j e c t s ,  i n  
deve loping  voca t iona l  and persona l  i n t e r e s t s ,  and e s p e c i a l l y  an oppor- 
t u n i t y  t o  grow toward independence and self-confidence.  
l ~ o h n  C u r t i s  Gowan and George D. Demos, - The Guidance - of Except iona l  
Ch i ld ren  (New York: David McKay Company, 19651, p. 1S7. 
*1bid . ,  p. 185 
I n  l e c t u r i n g  t o  s tuden t s  on methods of counsel ing and  t r a i n i n g  
wi th  mental  d e f e c t i v e s ,  we have o f t en  used t h e  analogy t h a t  edu- 
c a t i n g  t h e  d e f e c t i v e  i s  much l i k e  photography on a d u l l  day--the 
s u b j e c t  must be exposed longer  t o  t h e  m a t e r i a l  t o  be learned.. . .  
Much more a t t e n t i o n  must b e  given t o  c r e a t i n g  cond i t i ons  conducive 
t o  l e a r n i n g  and much longer  p r a c t i c e  p e r i o d s  must be  provided.1 
C u t t e r  makes a s ta tement  concerning t h e  emotional involvement of 
t h e  l e a r n i n g  p roces s  which can be lessened  somewhat by a s k i l l f u l  coun- 
s e l o r :  
It i s  a mis take  t o  assume t h a t  phys ica l  inadequacy i s  t h e  on ly  
b a s i s  of l e a r n i n g  de f i c i ency  .... When pa ren t s ,  t e a c h e r s ,  and o t h e r s  
d i s cove r  t h e  r e a l  c h i l d  behind t h e  phys ica l  d i f f e r e n c e  and behav- 
i o r a l  symptoms, t h e  emotional determined l e a r n i n g  d i f f i c u l t i e s  can 
be  overcane. 2 
A rev iew of t h e  w r i t i n g s  of some of t h e  b e s t  a u t h o r s  who have done 
r e s e a r c h  i n  t h e  f i e l d  of guidance and counsel ing of t h e  g i f t e d  and men- 
t a l l y  r e t a r d e d  seems t o  i n d i c a t e  t h a t  t h e s e  except iona l  s t u d e n t s  do meet 
problems somewhat removed f r m  those  of t h e  average range of s tuden t s .  
The d i f f e r e n c e s  i n  mental a b i l i t y  i n  both t h e  upper and lower range cause  
d i f f i c u l t i e s  i n  persona l  adjustment t o  family,  a s s o c i a t e s  and  o t h e r s  who 
may a f f e c t  dec i s ion  making. Lack of except iona l  s k i l l  r e q u i r e d  f o r  dea l -  
i n g  w i th  excep t iona l  s t u d e n t s  r e s u l t s i n  a t r a g i c  waste of t a l e n t  a t  t h e  
t o p  of t h e  s c a l e ,  and maladjustment and voca t iona l  i n e f f i c i e n c y  a t  t h e  
o t h e r .  
l ~ r e d e r i c k  C. Thorne, "Tutor ia l  Counseling wi th  Mental Defec t ives , "  
J o u r n a l  - of C l i n i c a l  Psychology, XVI. (January, 1960), p. 73. 
2 ~ l b e r t  V. C u t t e r ,  "The P l ace  of Self-concept i n  t h e  Educat ion of 
t h e  P h y s i c a l l y  D i f f e r e n t  Chi ld ,"  Except ional  Chi ldren ,  XXVIII (March, 
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Inadequate f h a n c i a l  Support of t h e  counseling program has  t h e  
e f f e c t  of hold ing  down development of adequate long-range study and plan-  
n ing  i n  m a t t e r s  of i d e n t i f i c a t i o n  and motivation of both g i f t e d  and 
men ta l ly  r e t a rded  students .  
The amount of i n t e r e s t ,  study and r e sea rch  t h a t  i s  being done i s  
a hopeful  s ign  of more e f f e c t i v e  guidance and counseling i n  t h e  near  
f u t u r e .  There i s  up-grading i n  q u a l i f i c a t i o n s  f o r  c e r t i f i c a t i o n ,  i n  
c o l l e g e  t r a i n i n g  courses  f o r  counselors ,  and i n  i n t e r e s t  of co l l ege  
s t u d e n t s  i n  t h e  f i e l d .  
I 
CHAPTER 111 
ANALYSIS OF THE QUESTIONNAIRE 
I. INTRODUCTION 
The purpose of t h i s  chapter  i s  t o  presen t  and summarize t h e  responses  t o  
t h e  ques t i onna i r e  concerning procedures and methods c u r r e n t l y  p r a c t i c e d  
o r  recommended by counselors  i n  t h e  f i e l d  of guidance and counse l ing  of 
e x c e p t i o n a l  h igh  school s tuden t s ,  s p e c i f i c a l l y  t hose  wi th  h ighe r  and 
lower l e v e l s  of a b i l i t y .  Quest ionnaires  were sen t  t o  a  s e l e c t e d  repre-  
s e n t a t i o n  of h igh  schools  i n  t h e  Middle West. The a r e a  s e l e c t e d  i n c l u d e s  
n i n e  s t a t e s ;  w i th in  t h e s e  s t a t e s ,  230 high schools  were chosen on t h e  
b a s i s  of enro l lment  which was set a t  1000 o r  above. Graphs o r  c h a r t s  
were n o t  used i n  i l l u s t r a t i n g  information because most of t h e  q u e s t i o n s  
r e q u i r e d  s u b j e c t i v e  and ind iv idua l  responses.  
The ques t i onna i r e  was divided i n t o  two parts--one d e a l i n g  with 
t h e  g i f t e d  and  one dea l ing  with t h e  menta l ly  re ta rded .  The ques t i ons  on 
each  p a r t  were s imi l a r .  Information c a l l e d  f o r  was concerned wi th  
r e l a t i o n s h i p s  e s t a b l i s h e d  between counselor and s tuden t s ,  a r e a s  of g r e a t -  
est  counse l ing  needs,  genera l  e f f e c t i v e n e s s  of counse l ing  methods used,  
and sugges t ions  f o r  improvement. The nmber  r e tu rned  was 138, o r  60 p e r  
c e n t .  
11. PART I. GIFTED STUDENTS 
Ques t ion  number 2. What has  been your exper ience  i n  e s t a b l i s h i n g  
r a p p o r t  wi th  g i f t e d  s tudents?  Counselors were g e n e r a l l y  i n  agreement on 
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t h i s  ques t ion -  Of t h e  138, 103 r e p l i e d  af f i rmat ive ly .  C-ents of coun- 
s e l o r s  concerning c h a r a c t e r i s t i c s  of g i f t e d  s tudents  which c o n t r i b u t e  t o  
t h i s  e a s e  of ga in ing  rapport  have much i n  common. They s t r e s s e d  t h e  f a c t  
t h a t  t h e  g i f t e d  a r e  genera l ly  highly verba l ,  quick t o  perce ive  and under- 
s t and ,  and t o  see d i f f e r e n t  p o i n t s  of view. Many r e p l i e s  were simply 
a f  f  i n n a t i v e  o r  d e s c r i p t i v e  words were used a s  "above average," f'good," 
"very good," "exce l len t  ," "pleasant  t o  work with." Twenty-f i v e  wrote 
r e p l i e s  which were more complete. They described g i f t e d  s t u d e n t s  a s  
be ing  s e l f - s u f f i c i e n t ,  capable of solving t h e i r  own problems, a b l e  t o  t a k e  
i n i t i a t i v e ,  and a b l e  t o  present  c l e a r l y  any problems they may have. These 
s t u d e n t s  u s u a l l y  come i n  on t h e i r  own; the re fo re ,  rappor t  i s  e a s i e r  and 
conversa t ion  n a t u r a l .  There was t h e  statement t h a t  they  a r e  aggress ive ,  
outgoing  and well-adjusted,  and they wish t o  be t r e a t e d  a s  a d u l t s .  
However, t h e r e  i s  ind ica t ion  of s tudents '  needs o f t e n  unexpressed 
i n  many of t h e  comments, and i n  such cases  rappor t  may be more d i f f i c u l t .  
One statement  was t h a t  they respond r a t i o n a l l y  very quickly,  but  a f f ec -  
t i o n a t e l y  sanewhat slower. Some a r e  very easy t o  t a l k  t o ;  o t h e r s  t a k e  
time and may be d i f f i c u l t .  Th i s  depends on pas t  school and home exper- 
iences .  These s tuden t s  o f t en  seek help presumably about  f a c t u a l  i n fo r -  
mation, bu t  a c t u a l l y  they  are concerned about more personal  problems. 
I n d e c i s i v e n e s s  i s  sometimes a problem which may be t h e  r e s u l t  of p re s su res ,  
u s u a l l y  pa ren ta l .  T h e i r  r eac t ion  t o  t h i s  depends upon how s e r i o u s l y  they  
t a k e  themselves and how they r e a c t  t o  being e s p e c i a l l y  i n t e l l i g e n t .  
The twenty-f ive who responded negat ive ly  made some i n t e r e s t i n g  
obse rva t ions .  Rapport i s  r e l a t i v e l y  easy with few except ions ,  but  i f  an 
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easy  r e l a t i o n s h i p  i s  d i f f i c u l t  t o  e a s t a b l i s h ,  it i s  very d i f f i c u l t .  The 
g i f t e d  can be  q u i t e  c r i t i c a l  of t h e  counselor and may t r y  t o  test  him 
w i t h  some i n t e l l e c t u a l  quest ion and then they  respond i n  accordance wi th  
t h e  q u a l i t y  of t h e  answer. A few counselors  t h ink  they  a r e  more d i f f i c u l t  
t h a n  t h e  average ,  and t h a t  t hey  t r y  t o  s t ay  on a  h ighly  f a c t u a l  l e v e l  a t  
a1  1 times, e v i d e n t l y  a t tempt ing  t o  suppress any personal  ques t ions  o r  
s u b j e c t s  which may be causing anxiety.  These s tuden t s  may be  impat ien t  
w i t h  i n t e r v i e w s  o r  conversat ions.  Some g ive  t h e  impression t h a t  they  
know a l l  t h e  answers and need no help.  Eleven of t h i s  number s t a t e d  they  
c o u l d  see no  p a r t i c u l a r  d i f f e r ence  i n  t h e  ease  of ga in ing  r a p p o r t  with 
g i f t e d  s t u d e n t s  compared with t h e  average. 
g u e s t i o n  number - two. I n  what a r e a s  do you f i n d  counsel ing most 
needed f o r  g i f t e d  s tudents? The r e s u l t s  of t h e  t a b u l a t i o n  f o r  t h i s  
q u e s t i o n  were as follows: 
a.  Vocational 118 
b. Educational 8 9 
c. Personal  90 
d. Other 30 
T h i s  l a s t  i t e m  contained such a d d i t i o n s  a s  in te r -personal  r e l a t i o n s ,  
m i l i t a r y  o b l i g a t i o n s ,  f i n a n c i a l  problems. S i x  i n d i c a t e d  equal  need i n  a l l  
a r e a s .  
Quest ion number t h ree .  Have you used any o the r  p l a n  f o r  guidance 
and counse l ing  of t h e  g i f t e d  i n  add i t i on  t o ,  o r  i n s t e a d  of t h e  one-to-one 
i n t e r v i e w  r e l a t i o n s h i p ?  The number who answered yes  was 48; and t h e  nmn- 
b e r  who a n s m r e d  no was 90. 
I tem number four .  
- -
A l l  t h o s e  who answered yes t o  quest ion number t h r e e  i n d i c a t e d  t h e y  
use  some t y p e  of group counseling. These include t h e  fo l lowing  a c t i v i t i e s :  
1- Group guidance on test i n t e r p r e t a t i o n  and educa t iona l  p lanning  
f o r  s cho la r sh ips  
2. Large and small information groups 
3. I n d i v i d u a l  study seminar 
4. A f t e r  school study groups -- op t iona l  
5. P a r e n t  groups 
6. Group meet ings on c o l l e g e  information and proced"ures 
7. Workshops 
8. Vocat ional  educat ion information 
9. P a r e n t ,  t e ache r ,  s tudent  and counselor 
10. Co l l ege  and c a r e e r  room group study i n  t h e  l i b r a r y  
11. Col lege  r e p r e s e n t a t i v e  and s tuden t s  
12. Career  days wi th  l e c t u r e s  and t o u r s  
13. Na t iona l  Honor Soc ie ty  wi th  educa t iona l  p lanning  
Some recognized a need bu t  made comments concerning l a c k  of t i m e  
t o  develop any o t h e r  methods of guidance and counsel ing,  o r  t h e  department 
i s  i n  t h e  p roces s  of developing some group procedures.  
Quest ion number - f i v e . Do you f i n d  t h a t  commonly used procedures  
a r e  e f f e c t i v e  i n  counse l ing  g i f t e d  s tudents?  A l l  bu t  e leven  of t h e  123 
who r e p o r t e d  on t h i s  ques t ion  be l i eve  t h e  procedures  t h e y  a r e  u s i n g  seem 
t o  be  e f f e c t i v e .  
- 
What or s p e c i f i c  procedures have proved to be most 
effective? procedures given by t h e  counselors  a r e  t h e  following: 
A g i f t e d  s tudent  who has d e f i n i t e  c r e a t i v e  t a l e n t s  r e q u i r e s  a  more 
structured interv iew* Such a student w i l l  r e a c t  very w e l l  t o  a  small 
group session* One counselor Set up bi-weekly group counsel ing se s s ions  
f o r  p o t e n t i a l l y  g i f t e d  s tudents  who were d e f i n i t e  underachievers.  There 
was a n  a t tempt  t o  provide a  very permissive atmosphere f o r  t h e s e  se s s ions  
where s t u d e n t s  could express  i d e a s  and f e e l i n g s  f r e e l y .  
Another idea  was t o  encourage q u a l i f i e d  g i f t e d  t o  e n r o l l  i n  honor 
cour ses  where they  can e s t a b l i s h  appropr ia te  goals .  The counselor  and 
t e a c h e r  make t h e  g i f t e d  underachiever f e e l  they have f a i t h  i n  him, and 
t h a t  he  w i l l  come through eventual ly.  There was an at tempt t o  make t h e  
s tuden t  see a s  many oppor tun i t i e s  a s  poss ib l e  and t o  keep him going. 
One suggestion was t h a t  t h e  counselor help t h e  s tudent  make real- 
i s t i c  e v a l u a t i o n s  of a n a l y s i s  i n  terms of t h e  indiv idual .  H e  must be 
helped t o  f i n d  t h e  human element i n  t h e  p r a c t i c e s  of material ism. It was 
suggested t h a t  t h e s e  s tudents  a r e  very s e n s i t i v e  i n  t h i s  a r e a ,  and he re  
r appor t  may e a s i l y  be l o s t .  A t  t h i s  poin t  leading  ques t ions  t o  s t i m u l a t e  
s e l f  understanding a r e  important- 
~t i s  necessary t o  expla in  t h e i r  p o t e n t i a l  t o  t h e  g i f t e d  without 
g i v i n g  out d e f i n i t e  IQ r a t i n g s .  The C O U ~ S ~ ~ O ~  should not  p r e s s u r e  g i f t e d  
students f o r  expressed i n t e r e s t .  Often t h e i r  express ion  of i n t e r e s t  i s  ha rd  
to a t  h igh  school age. This  i s  good, f o r  it keeps them special- 
izing too soon and a l l o w s  f o r  a  broader,  l i b e r a l  a r t s  t ype  of educat ion-  
In LUnong g i f t e d  s tuden t s ,  a g r e a t  d e a l  
of is needed t o  ga in  r appor t  and t o  a t t a c k  t h e  problem, Group 
s e s s i o n s  fol lowed by ind iv idua l  meetings are he lp fu l .  
Use the Open, a c c e ~ t i v e  atmosphere and Rogerian s t y l e .  Th i s  i s  
good because t h e y  have i n s i g h t  and a b i l i t y  t o  make dec is ions .  
One counse lor  a s k s  g i f t e d  s tuden t s  t o  o u t l i n e  t h e i r  goal  s--educa- 
t i o n ,  o r  f u t u r e  job. Along with t h i s  i s  emphasis on p u r s u i t  of scholar-  
s h i p s  and  e v a l u a t i o n  of ca ree r  p o t e n t i a l .  
One counse lor  b e l i e v e s  t hey  must be motivated t o  come and a s k  t o  
t a l k  about  t h e i r  p l a n s  and problems r a t h e r  than  being sen t  f o r .  
These  youngs te rs  many times at tempt  t o  cover up persona l  problems 
and  treat  them as though they  a r e  unimportant, even though t h i s  i s  no t  
t h e  case .  As t h i s  type  of s tudent  i s  perhaps more i n t e l l i g e n t  t h a n  t h e  
counse lo r ,  it i s  necessary  f o r  t h e  counselor t o  guard a g a i n s t  a f e e l i n g  
of i n s e c u r i t y .  S t r a i g h t  forward answers and a b i l i t y  t o  say,  "I d o n ' t  
know," have proved va luable .  G i f t e d  s tuden t s  o f t e n  r e b e l  a g a i n s t  r u l e s ,  
and  " joining" them i s  o f t e n  e f f e c t i v e .  
A t u t o r i n g  system has  proved b e n e f i c i a l  t o  g i f t e d  s tuden t s ,  s tudent -  
t e a c h e r s  and f a c u l t y .  Exceptional s t uden t s  i n  t h e  Nat iona l  Honor s o c i e t y  
have t h i s  oppor tun i ty  t o  t each  under supervis ion.  It i s  good t o  ~ ~ 2 e t  and 
d i s c u s s  problems o u t s i d e  of school and school hours-  
T~~ to  overcane t h e  idea  t h a t  super ior  a b i l i t y  i s  nex t  t o  g o d l i n e s s -  
stress t h e  necessi ty  and ob l iga t ion  t o  Use t h e i r  i n t e l l i g e n c e  t o  the best 
advantage.  Here p a r e n t s  and t e a c h e r s  can 
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Give  g i f t e d  s tuden t s  a chance t o  discover  sources  of information.  
~ i v e  them d i r e c t i o n s ,  and they  f i n d  t h e  answers. The g i f t e d  a sk  f o r  
r e f e r e n c e s  so t h a t  t hey  can r ead  about t h e  d i f f e r e n t  schools  themselves. 
They u s e  t h e  c o u n s e l o r ' s  r e f e r ence  ma te r i a l  a s  much as t h e  counselor  does. 
He should  watch f o r  cu r r en t  a r t i c l e s  on a h igher  l e v e l  dea l ing  wi th  new 
i d e a s  i n  many f i e l d s  and pass ing  them on t o  t h e  s tudent .  The counselor  
a l s o  should  t r y  t o  keep them informed on t h e i r  cu r r en t  i n t e r e s t s  and r ead  
a l o n g  w i t h  them s o  t h a t  he can be an i n t e l l i g e n t  l i s t e n e r .  
Be s u r e  t h a t  s t u d e n t s  have a good working knowledge of requirements  
and  e x p e c t a t i o n s  of an occupation. S tudents  may be  a t t r a c t e d  by persona l  
needs  of accunplishment and no t  r e a l i z e  t h e  r e s p o n s i b i l i t i e s  involved. 
Assign r e s e a r c h  on s p e c i f i c  problems or  quest ions.  Refer  s t u d e n t s  t o  
r e s o u r c e  persons .  
The u s e  of a p t i t u d e  and i n t e r e s t  scores  seemsto be meaningful i n  
v o c a t i o n a l  counse l ing  of g i f t e d  s tudents .  The Counse lor ' s  N e w s l e t t e r  
p r o v i d e s  in format ion  which can be  s e l e c t e d  according t o  i n t e r e s t s .  
The b e s t  t e a c h e r s  should be ass igned  t o  top s e c t i o n s  of s tudents .  
With underachievers ,  check a f t e r  each semester of work i s  completed. B e  
s u r e  t h i s  group i s  r e g i s t e r e d  t o  t ake  va r ious  tests a v a i l a b l e  so t h a t  t h e y  
may have eve ry  advantage p o s s i b l e  f o r  c o l l e g e  s cho la r sh ip  a p p l i c a t i o n s .  
Help t h e  g i f t e d  s tuden t  i n t o  a leadersh ip  r o l e  of accep t ing  respon- 
s i b i l i t y  f o r  o t h e r s  as  well--often g r e a t e r  depth of c h a r a c t e r  and concern 
f o r  mankind a s  a whole develop i n  t h e  person who has  t h e  p o t e n t i a l  f o r  
c o n t r i b u t i n g  much t o  t h e  na t ion  and soc ie ty .  
Eleven counse lors  of t h e  123 who r epo r t ed ,  s t a t e d  t h e y  do n o t  
b e l i e v e  counse l ing  p r a c t i c e s  used a r e  e f f e c t i v e  f o r  t h e  g i f t e d .  They f i n d  
in t h e  g i f t e d  who a r e  poorly motivated. One s t a t e d  
it is necessary any p a r t i c u l a r  t reatment  f o r  t h e  g i f t e d .  
One said the g i f t e d  o f t e n  r ebe l  aga ins t  r u l e s  and t h e  only way to g e t  
a l o n g  with them i s  t o  j o in  them. F ive  s a i d  counselors  a r e  overloaded 
t o  work adequa te ly  with g i f t e d  s tudents ,  and they  were t o o  busy t o  answer 
t h e  ques t i ons .  
Quest ion number - six. Has t h e r e  been any follow-up of g i f t e d  
s tuden t s?  Answers revea led  t h a t  only twenty-four of t h e  schools  have any 
p l a n  f o r  follow-up. A f t e r  e l imina t ing  repea ted  p l ans ,  n i n e  were l i s t e d  
as fo l lows:  
1. An honors  c l a s s  i n  U.S. History followed f o r  f i v e  y e a r s  a c t i v i t i e s  
a f t e r  h igh  school. The 100% r e t u r n  on ques t i onna i r e s  i n d i c a t e d  
t h e  p r e d i c t i o n  f o r  success  f o r  t h e  s t u d e n t s  i n  t h e  c l a s s  was 
f a r  t o o  low. 
2 .  Follow-up of Nat ional  Merit F i n a l i s t s  and Runnersup 
3. Follow-up t o  check grade p o i n t  earned i n  c o l l e g e  
4. There was one ex t ens ive  study of a c c e l e r a t e d  s t u d e n t s  one yea r  
a f t e r  graduat ion.  
5 .  Check f o r  school t r a i n i n g  above h igh  school and voca t ions  fo l lowed 
6 .  ~ ~ l l ~ ~ - u ~  on s tuden t s  having taken enr iched  Eng l i sh  CoUrses. 
7.  Continuous fol low-up precedure f o r  a l l  c l a s s e s  on a 1, 3 ,  5 Year 
b a s i s .  Spec i a l  a n a l y s i s  i s  made of t h e  upper 15%- 
8,  L i s t s  to reco rd  schools  a t tended ,  p l u s  f o l l o * u ~  on grades- 
9. A un i= r s i t y  p r o j e c t  t h a t  f 0110~s g i f t e d  s t u d e n t s  th rough the  
c o l l e g e  c a r e e r  
Many those  gave a nega t ive  answer l i s t e d  time a s  a limiting 
factor; Others stated t h e  school WElS t o o  new t o  have developed such a 
f e a t u r e .  
Question number seven- What suggest ions can you o f f e r  f o r  develop- 
ment procedures  i n  t h e  a r ea  of guidance and counse l ing  of the 
gifted? mere was much r e p e t i t i o n  i n  t h e  r e p l i e s .  Those t h a t  were con- 
s t r u c t i v e  and conta ined  sane ind iv idua l  content  a r e  t h e  following: 
1. More t i m e  should be spent with t h e  g i f t e d ;  they  should be  i den t -  
i f i e d  e a r l i e r ;  more t i m e  should be used i n  exp la in ing  tests 
and r a t i n g s ,  and t h e r e  should be more follow-up. 
2 .  The g i f t e d  s tudent  needs t o  be permi t ted  t o  do t h e  t h i n g s  he  
knows he can do. H e  shouldn ' t  always b e  p u t  on t h e  t r a c k  t h a t  
t h e  school t h i n k s  might b e  b e s t  f o r  him. 
3. Encourage s t u d e n t s  t o  do much reading i n  voca t iona l  a r ea s .  
4. Consider  t h e  p o s s i b i l i t y  of ass ign ing  a l l  new sophanores who are 
cons ide red  g i f t e d  t o  one counselor who seems t o  p o s s e s s  t h e  
same t p p e  of a b i l i t i e s .  Th i s  would give a good b a s i s  f o r  
understanding and i d e n t i f i c a t i o n .  
5 .  There should be more l a t i t u d e  i n  r e g u l a r  c l a s s e s .  mis i s  
d i f f i c u l t  on account of p o s s i b l e  d i s c i p l i n e  problems involved-  
6 .  There  should be more audio-visual mater ia l - -both voca t iona l  and 
educa t iona l .  
7 .  pe r sana l  worth must be s t r e s s e d  above materiali=* 
8 .  Don't look f o r  techniques.  Learn t o  understand people*  
9 .  Listen; be warn and f r i end ly .  Don't o f f e r  adv ice  u n l e s s  requested 
and then guardedly- Poin t  t o  tests  which might he lp  them see 
t h a s e l  ves- -ab i l i ty  and in te res t .  
lo* Treat gifted s tudents  a s  i nd iv idua l s  but r e f r a i n  £ram cons t an t  
reinforcement of t h e  expec ta t ions  soc ie ty  has  f o r  them. 
111- S w Y  OF PART I 
The ques t ionna i r e  s e w s  t o  i n d i c a t e  t h a t  schools  g e n e r a l l y  g i v e  
sm'~e recogn i t i on  t o  t h e  top  ranking s tudents  i n  high school. There i s  
nea r  agreement t h a t  t h e  major i ty  of t h e s e  s tuden t s  are easy  t o  work wi th ,  
and  t h a t  r e s u l t s  of guidance and counseling a r e  s a t i s f y i n g  t o  t h e  coun- 
s e l o r .  However, COmnents o f t en  suggest t h a t  t h e  g i f t e d  do have problems 
which a r e  n o t  always e a s i l y  def ined and solved. These problems a r e  n o t  
always e v i d e n t  when counsel ing meetings a r e  mainly concerned with f a c t u a l  
in format ion .  The good r appor t  which canes e a s i l y  o f t e n  obscures  problems 
of v o c a t i o n a l  choice,  dec i s ions  on co l lege  courses ,  o r  more personal  con- 
s i d e r a t i o n s .  Gaining confidence wi th  s tuden t s  seems t o  b e  a t  t h e  c e n t e r  
of counse l ing  success.  Statements concerning t h e  counselor  and h i s  r o l e  
s t r e s s e d  q u a l i f i c a t i o n s  of t r a i n i n g  and super ior  i n t e l l i g e n c e  combined 
wi th  a very s p e c i a l  pe r sona l i t y .  
Sugges t ions  f o r  development of t h e  guidance and counse l ing  Program 
a r e  concerned e s p e c i a l l y  with i d e n t i f y i n g  t h e  g i f t e d ,  g iv ing  them more 
counsel ing t ime by well  t r a i n e d  s p e c i a l i s t s ,  en l a rg ing  o p p o r t u n i t i e s  f o r  
g e t t i n g  i n f o m a t i o n  and devis ing  ways f o r  them t o  make la rger  use of 
t a l e n t s  du r ing  h igh  school t r a in ing .  Follow-up is the best 
guidance serv ices  with a view toward improving procedures .  
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  he r e p l i e s  showed t h a t  vocational i n t e r e s t s  a r e  t h e  most common 
concern of g i f t e d  s tudents .  Here t h e  problem i s  not whether o r  not  a  
~ o s i t i o n  w i l l  be  a v a i l a b l e ;  r a t h e r ,  it i s  indec is ion  and confusion r e s u l t -  
i n g  from a v a r i e t y  of a t t r a c t i v e  p o s s i b i l i t i e s .  Educational problems a r e  
r a t e d  h igh  a l s o ,  showing d i f f i c u l t i e s  of s e l ec t ing  s u i t a b l e  and a v a i l a b l e  
schoo l s  f o r  f u r t h e r  t r a i n i n g .  Personal problems were checked by 90 
counse lors ,  i n d i c a t i n g  a  d e f i n i t e  t roub le  area;  f  u r themore ,  numerous 
comments g i v e  t h e  impression t h a t  personal problems a r e  o f t e n  d i f f i c u l t  
t o  uncover and a t t ack .  
I n  r ega rd  t o  p l ans  of counseling t h e  g i f t e d ,  only twenty-f our 
counse lo r s  i n d i c a t e d  a  po l i cy  in s t ead  o f ,  o r  i n  add i t ion  t o ,  t h e  one-to- 
one in t e rv iew.  Of t hese  some type of group counseling was ind ica t ed ,  
and i n  most c a s e s  cooperat ive e f f o r t  of s e l ec t ed  s t a f f  members was favored. 
Those most o f t e n  mentioned were regu la r  teachers ,  spec ia l  t eache r s  of 
a c c e l e r a t e d  o r  enriched courses,  adminis t ra tors ,  pa ren t s ,  s p e c i a l i s t s  i n  
some voca t iona l  f i e l d .  
Except f o r  eleven d i s sen t ing  opinions, t h e  counselors  s t a t e d  t h e y  
b e l i e v e  t h e  procedures used were gene ra l ly  e f f e c t i v e .  The atmosphere 
c r e a t e d  by t h e  Rogerian philosophy i s  made more permissive and encouraging, 
80 tha t  t h e  most can be made of t h e  s t u d e n t ' s  a b i l i t y  t o  understand h i s  
p o t e n t i a l ,  h i s  oppor tun i t i e s  and r e s p o n s i b i l i t i e s .  Counselors be l i eve  
underachievers  should be given g rea t e r  chal lenges,  more counsel ing time 
and more f r equen t  check-ups on grades and development. G i f t e d  s t u d e n t s  
need more informat ion ,  more chance t o  explore and do r e sea rch  on s u b j e c t s  
of i n t e r e s t .  
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~ e f i c i e n c i e s  i n d i c a t e d  & t h e  ques t ionna i re .  Ear ly  i d e n t i f i c a t i o n  -
was s t r e s s e d  by many c O U n s e l ~ r ~ ,  bu t  t h e r e  were few d e f i n i t e  t echniques  
o r  p l a n s  t o  accomplish t h i s .  P r a c t i c e s  i n  each case  were i n d i v i d u a l ;  no 
g u i d e  l i n e s  were ev ident  which might be followed a s  general  procedure i n  
h i g h  school s. 
'l3e l a r g e  Percentage of schools  having no plan f o r  guidance b e s i d e s  
t h e  one-to-one counse l ing  se rv i ce  i n d i c a t e s  a need i n  t h a t  a rea .  Many 
schoo l s  have no group counsel ing f o r  any purpose, and t h e  counselor  o f t e n  
h a s  no s u b s t a n t i a l  he lp  frcnn o the r  s t a f f  members i n  fo l lowing  t h e  p r o g r e s s  
of e x c e p t i o n a l  s tudents .  
Lack of e f f i c i e n t  and meaningf u l  follow-up of g i f t e d  s tuden t s  
s t a n d s  ou t  a s  a  s e r i o u s  def ic iency.  The r e p l i e s  showed gene ra l  s a t i s -  
f a c t i o n  wi th  p r a c t i c e s  of counsel ing,  bu t  opinions were based almost  e n t i r e l y  
on impres s ions  of t h e  counselor  and r e a c t i o n s  of s tudents .  There was l i t t l e  
ev idence  t o  confirm t h e s e  impressions by research  on l a t e r  p e r s o n a l i t y  
development of t h e  s tudents ,  t h e i r  success  i n  voca t ions ,  and genera l  con- 
t r i b u t i o n s  t o  soc i e ty .  
C lose ly  r e l a t e d  t o  l ack  of s t u d i e s  on follow-up i s  t h e  l ack  of 
s u g g e s t i o n s  recarmending use of research  t h a t  has  a l r eady  been completed 
on a l l  problems of guidance and counsel ing of t h e  g i f t e d .  Only one 
counse lo r  c i t e d  a  s tudy on t h e  sub jec t  of t h e  g i f t e d .  Many suggest u s i n g  
more eEEec t ive ly  t h e  genera l  p r a c t i c e s  developed f o r  t h e  mass of s t uden t s ,  
b u t  few a r e  engaged i n  t r y i n g  t o  develop more s p e c i a l i z e d  techniques.  
C o n s t r u c t i v e  suggest ions.  The comparatively few sugges t ions  f o r  
development of procedures  were worth while ,  and served t o  o f f s e t ,  smewhat, 
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t h e  gene ra l  a t t i t u d e  of accept ing guidance p r a c t i c e s  u n c r i t i c a l l y .  
If 
t h e r e  could  be  more agreement on general p r i n c i p l e s  recognized by some a s  
be ing  h e l p f u l ,  guidance and counseling p r a c t i c e s  i n  high school could be 
g r e a t l y  improved. 
PART 11. MENTALIX RETARDED STUDENTS 
Quest ion number one. What has  been your experience i n  e s t a b l i s h i n g  -
r a p p o r t  w i th  mental ly r e t a rded  students? Forty counselors  made aff i rma- 
t i v e  s t a t emen t s  o f t en  q u a l i f i e d  i n  some way. Descript ive terms were "good," 
"no problem" "excel len t , "  "very good," "very cooperative." Some word of 
cau t ion  o f t e n  was added i n  regard t o  being ca re fu l  of t h e  approach, 
a c c e p t  them on t h e i r  l e v e l ,  discover i n t e r e s t s ,  o r  be t o l e r a n t .  
Th i r ty -e igh t  o ther  counselors  gave negat ive responses. These 
ranged from r a t i n g s  of sanewhat more d i f f i c u l t  t o  e s p e c i a l l y  d i f f i c u l t .  
Lack of ve rba l  a b i l i t i e s  was mentioned by seven. Other d i f f i c u l t i e s  w e r e  
t h a t  r e t a r d e d  s tuden t s  t a k e  more time and pa t ience ,  and t h e r e  may be 
r e g r e s s i o n  r a t h e r  than  improvement. They don' t  p rogress  i n  dec is ion  
making and want t o  be d i r ec t ed .  Conversation i s  l a r g e l y  one-way. They 
a r e  s e n s i t i v e  t o  disapproval ,  a r e  uncomfortable during in terv iews and 
f e e l  set a p a r t  from the  average. 
Fourteen *re unable t o  give d e f i n i t e  r e p l i e s  because of spec ia l  
c l a s s  p l a n s  f o r  s tudents .  I n  these  cases,  mentally r e t a rded  s t u d e n t s  
e r e  i n  o t h e r  bu i ld ings  o r  spec ia l  roans where t h e  t eache r  took c a r e  of 
a l l  problems inc lud ing  guidance and counseling. Fourteen counse lors  
r epor t ed  no r e t a rded  students .  
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p u e s t i o n  number two. I n  what a r e a s  do you f i n d  counsel ing most -
needed f o r  t h e  menta l ly  r e t a r d e d  s tudents?  Responses were a s  follows: 
a. Vocational 6 8 
b. Educational 3 5 
c. Personal  7 1 
d. Other 0 
~ u e s t i o n  number t h r ee .  Have you used any o ther  p l an  f o r  guidance 
and counse l ing  of t h e  mental ly  r e t a rded  i n  add i t i on  t o ,  o r  i n s t e a d  of t h e  
one-to-one i n t e r v i e w  r e l a t i o n s h i p ?  Responses were a s  fol lows:  
The number who answered yes  
-
3 6 
The number who answered no 
- 
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T h i s  q u e s t i o n  had poor response. 
Item number fou r .  Group p l ans  l i s t e d  were: 
- -
1. Group s e s s i o n s  i n  s p e c i a l  education c l a s s e s  
2. Group d i scus s ion  of common problems with s p e c i a l i z e d  l e a d e r s  
3. Var ious  group a c t i v i t i e s  t o  develop cooperat ion,  r e s p o n s i b i l i t y ,  
t r u s t w o r t h i n e s s ,  personal  development. 
4. There  was sane m a l l  group counsel ing b u i l t  on t h e  i d e a  of s e l f -  
concept .  
5. P a r e n t a l  conferences 
6 .  Group guidance a s  a supplement t o  one-to-one in t e rv i ews  
7. Group d i scus s ions  about  occupations and educa t iona l  oppor tun i t i e s .  
Ques t ion  number f i v e .  Do you f i n d  t h a t  cammonly used procedures  
a r e  e f f e c t i v e  i n  counse l ing  mental ly  r e t a rded  s tuden t s?  Seventy-four 
Counse lors  r e p o r t e d  procedures  used e r e  e f f e c t i v e .  Twenty-seven r e p o r t e d  
no. Seven s t a t e d  t h e  school has  no re ta rded .  
-
What Or procedures have proved to be most 
ective? procedures l i s t e d  were t h e  following: 
Tend t o  be  more direct ive--don' t  deal in abs t rac t ions ;  rather 
COncrete p r a c t i c a l  things.  
2 -  One m u s t  ~OmUunicate a t  t h e i r  l eve l .  
3 *  Work with parents, school psychologist  and s tudent  working as a 
team. 
4- The counsel o r  should have pa t ience  and under standing. 
5. S tuden t s  need more freedom. 
6. J o i n  them wi th  complete acceptance. 
7. Have f requent  con£ erences with t h e i r  employers. 
8. Hold case conferences. 
9. Help p a r e n t s  r e a l i z e  co l l ege  i s n ' t  everything. Be ca re fu l  i n  
p r e s e n t a t i o n  of a l t e r n a t i v e s .  
The counse lors  who considered t h e  procedures i n e f f e c t i v e  s ta ted :  
1. There i s  l i t t l e  counseling provided f o r  re ta rded  s tudents .  
2. There i s  a need f o r  d iagnos t ic  t e s t i n g  and p ro jec t ion  techniques. 
3 .  There i s  a need f o r  more information on academic progress .  
4. There  i s  a need f o r  hane v i s i t a t i o n .  
5. Counselors  need t i m e  f o r  longer and more in terv iews-  
Ques t ion  n m b e r  =. Considering t h e  procedures You h a m  mentioned, 
8 t h e r e  been any follow-up of mentally re ta rded  s tuden t s  served? Only 
venteen i n d i c a t e d  a follow-up procedure, and severa l  of these had 
poorly or  of shor t  durat ion.  S m e  included it in 
hool planning.  Types of f0110~-Up l i s t e d  a r e  a s  follows: 
1. An a t t i t u d e  inventory twice l a s t  yea r  
2 .  One i s  i n  t h e  process .  
3.  A f 01 low-up i n  which t h e  r e t u r n s  were not  s a t i s f a c t o r y  . 
4. Regular  follow-up f o r  paying p o s i t i o n s  
5. A cont inuous  follow-up on a 1-3-5 year  basis--no a n a l y s i s  of t h e  
m e n t a l l y  r e t a r d e d  
6. A post-school  adjustment follow-up 
7. New school  follow-up planned 
Var ious  comments gave some i n d i c a t i o n  of reasons  f o r  inadequate  
p r a c t i c e s  of follow-up f o r  t h e  re ta rded:  
1. Follow-up sporadic  
2. Not organized;  no t  c a r e f u l l y  done 
3. No t i m e  
4. Not s p e c i f i c a l l y  f o r  t h e s e  s tuden t s  
5. Program new t h i s  year  
Ques t ion  number seven. What suggest ions can you o f f e r  f o r  develop- 
ment of workable procedures  i n  t h e  a r e a  of guidance and counsel ing of t h e  
m e n t a l l y  r e t a r d e d ?  Th i r ty -  six counselors  made sane c o n t r i b u t i o n  t o  t h i s  
ques t i on .  The most c o n s t r u c t i v e  i d e a s  given a r e  a s  follows: 
1. Perhaps  an  experimental  p rac t icun  set-up where a con t ro l  group 
i s  t r e a t e d  i n  t h e  usual  way and t h e  r e t a rded  a r e  subjec ted  t o  
exper imenta l  techniques.  
2. A l e a r n i n g  c e n t e r  of low a b i l i t y  s tuden t s  which i s  an  experimental  
p r o j e c t  . 
3 .  Keep t h e  r a t i o  low and concent ra te  and mot iva te  on t h e  main i n t e r e s t  
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and a b i l i t y  a reas .  The b e s t  rappor t  i s  e s t a b l i s h e d  i n  a l e s s  
t han  average formal environment. 
More s p e c i a l l y  t r a i n e d  personnel and establishment of spec i a l  
programs. 
These s t u d e n t s  r equ i r e  much more time than o thers .  
I n t e g r a t e  t h e  r e t a rded  a s  much a s  poss ib l e  i n  t h e  t o t a l  school 
p lan .  They a r e  i n  home rooms with other  s tudents  and c e r t a i n  
e l e c t i v e  courses ,  go through t h e  same t e s t i n g  program and 
p a r t i c i p a t e  i n  a t h l e t i c s .  
Ex tens ive  use  of v i sua l  a id s .  She l t e r  f o r  handicapped, work- 
s tudy  program. 
Try  t o  s o c i a l l y  promote a re ta rded  s tudent  i f  he shows an honest  
e f f o r t .  
C l a s s e s  geared f o r  success--consider r e t a rded  a s  i nd iv idua l s .  
A s p e c i a l i s t  i s  ideal--1-15 r a t i o  
I n - s e r v i c e  t r a i n i n g .  B e t t e r  curriculum s p e c i f i c a l l y  designed f o r  
t h i s  group. 
Need more p rov i s ions  Eor smaller c l a s se s ;  more t i m e  with t h e  
same t eache r  and t h e  counselor needs t o  work more c l o s e l y  with 
t h e  teacher .  
F ind  an  a r e a  of i n t e r e s t  and explore t h i s  a rea .  
Have ind iv idua l  case  s t u d i e s  e a r l y ,  p l u s  a thorough phys ica l  
examination. 
Teach b a s i c s  and good hea l th  hab i t s .  
The school psychologist  should help with sane of t h e  r e t a rded .  
17* are b e t t e r  than spec ia l  roams since they are 
away from t h e  school. 
18* act ivi t ies  and p r o j e c t s  should be used t o  f a c i l i t a t e  l e a rn -  
i n g  of good s o c i a l  behavior. 
19. Group work on vocat ions and t r a i n i n g  
20 SOlne of t h e  most e f f e c t i v e  counseling takes  p l ace  i n  ord inary  
s e t t i n g s  such a s  t h e  workshop or  ki tchen.  
Some who had no cons t ruc t ive  suggestions t o  o f f e r  expressed concern 
about  problems of t h e  mental ly  re ta rded .  Such s ta tements  a s  t h e  fo l lowing  
i n d i c a t e  t h i s  a t t i t u d e :  
1. T h i s  i s  an a r e a  of r e a l  concern with us,  bu t  I do not  have any 
p a t  answer . 
2. W e  do n o t  have any program. Rope your r e sea rch  w i l l  r evea l .  
3 .  Sor ry ,  time doesn ' t  permit f u r t h e r  expansion i n  procedures.  
4. None. Not enough experience with them i n  high school. 
5 .  we have done very  l i t t l e  so it i s  d i f f i c u l t  t o  suggest-  
6 .  I am much too busy t o  say any more than  r e a l i z e  t h e i r  g r e a t  
p o t e n t i a l .  
7 .  The r e t a r d e d  a r e  made t o  f e e l  d i f f e r e n t  by t h e i r  school 
ence  s. 
8.  The p r o g r w  f o r  g i r l s  i s  very l im i t ed -  
111. SUMMARY OF PART I1 
Replies  t o  t h e  quest ionnaire  Seem t o  ind ica t e  t h e  mentally r e t a rded  
a r e  g iven  some spec ia l  a t t e n t i o n  i n  most schools. The counselors were 
about  e q u a l l y  d iv ided  on responses i n  regard t o  gaining rapport .  There 
were o f t e n  some q u a l i f i c a t i o n s  i n  t h e  a f f i rmat ive  r e p l i e s  i n  regard t o  
necessa ry  a t t i t u d e s  and approaches t o  these  students.  Those who repor ted  
d i f f i c u l t i e s  mentioned lack of a b i l i t y  t o  communicate, i n a b i l i t y  t o  pro- 
g r e s s  and respond pos i t i ve ly .  A grea t  need was indica ted  i n  t h e  vocat ional  
a r e a ,  and s l i g h t l y  more i n  t h e  personal.  The one-to-one counseling r e l a -  
t i o n s h i p  was f avored ,  with only t h i r t y - s i x  ind ica t ing  some o ther  plan. 
Group counse l ing  was l a rge ly  c a r r i e d  on within spec ia l  rooms, o r  i n  con- 
n e c t i o n  wi th  v a r i o u s  group a c t i v i t i e s  t o  develop cooperativeness.  There 
was emphasis on t h e  need f o r  more time t o  work with r e t a rded  s tuden t s  
bo th  i n d i v i d u a l l y  and i n  groups. I n  most eases t h e  counseling load  was 
t o o  heavy t o  a l l o w  f o r  more a t t e n t i o n  and treatment.  
D e f i c i e n c i e s  indica ted  - t h e  quest ionnaire .  A review of t h e  
r e p l i e s  seems t o  i n d i c a t e  t h a t  t he  mentally re ta rded  a r e  inadequately 
provided  f o r  i n  many schools. I t  i s  t r u e  t h a t  t h e  number responding 
waa lower because  many schools  have spec ia l  rooms t h a t  separa te  them 
Eran t h e  rest of t h e  school,  sane have groups of re ta rded  i n  o the r  
b u i l d i n g s ,  and sane have no re ta rded  students  i n  the  school system. 
However, informat ion  given by those who a r e  a c t i v e l y  engaged i n  counsel- 
i n g  t h e  r e t a r d e d  can be used t o  describe cur rent  ~ r a c t i c e s .  
Difficulties encountered i n  gaining rappor t  were considerable. 
There is a need f o r  ways and means t o  overcome comunication 
diff icul t ies ,  t o  ga in  more confidence, t o  develop in te res t s  in Doti- 
v a t  i n g  t h e s e  s tudents .  
i n d i c a t e  a g r e a t  need i n  t h e  vocat ional  a r ea ,  a l though 
more seems t o  b e  given t o  work oppor tun i t i e s  than  t o  education. 
Pew i n d i c a t e d  any s p e c i f i c  r e sea rch  t o  determine e m u n i t y  work oppor- 
t u n i t i e s ,  o r  p a r t i c u l a r  s k i l l s  r e t a rded  s tudents  should l e a r n  t o  q u a l i f y  
f o r  p o s i t i o n s .  
P e r s o n a l  needs f o r  counseling rank s l i g h t l y  above t h e  vocat ional .  
Only a few counse lo r s  s t a t e d  anything about t h e  importance of bu i ld ing  
up a s a t i s f a c t o r y  self-concept o r  of developing personal  a t t i t u d e s  and 
h a b i t s  n e c e s s a r y  f o r  s o c i a l  adjustment and success  i n  work s i t u a t i o n s .  
R e p l i e s  show l i t t l e  follow-up, and most of t h e  p l a n s  r epo r t ed  
=re i n e f f i c i e n t l y  done o r  no t  extending over an adequate per iod.  Work 
r e c o r d s  were s t r e s s e d  i n  most of these ,  and t h e r e  was l i t t l e  t o  e v a l u a t e  
t h e  s choo l1  s success  i n  educat ing t h e  retarded.  
C o n s t r u c t i v e  suggest ions.  The var ious  i deas  f o r  development of 
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workable procedures  show some apprec ia t ion  of t h e  problems involved in 
a good guidance and r e a l i z a t i o n  of p resen t  inadequacies- The 
twenty suggestions given i n  quest ion seven above i n d i c a t e d  i n t e r e s t  i n  
many The n o s t  important ones a r e  concerned with more t i m e  and 
planning for r e t a r d e d  s tuden t s ,  more and b e t t e r  t r a i n e d  c O u n s e l O r s p  more 
coopera t i  
s tudent s  
.ve work 
f o r  voc 
w i  
a t i  
t h  t h e  s t a f f  and a b e t t e r  set-up t o  prepare re ta rded  
.ons, and more a t t e n t i o n  t o  personal problems. 
CHAPTER IV 
SUMMARY 
in the  f i e l d  of guidance and counseling tend to agree 
t h a t  t h e  g i f t e d  and mental ly re ta rded  must cope with problems which are 
different in kind Or degree f r 0 m  those of average students. The g i f t ed  
must make educa t iona l  choices from many a t t r a c t i v e  opportunities.  They 
may n o t  b e  a b l e  t o  ob ta in  adequate appra isa l  of vocations, o r  they may 
n o t  be given t h e  opportuni ty t o  ge t  t r a i n i n g  i n  required s k i l l s .  They 
may have problems of ad jus t ing  t o  a l l  a s soc ia t e s  i n  various r e l a t i o n -  
s h i p s  because  of t h e i r  i n t e l l e c t u a l  super ior i ty .  Pe r sona l i ty  malad- 
justment  may r e s u l t  i n  g ross  underachievement and waste of t a l e n t s .  
B e t t e r  mental  h e a l t h  than average i s  necessary t o  deal with t h e  complex 
problems of dec ia ion  making, and t h e  development of a r e a l i s t i c  s e l f -  
concept  which can a l low f o r  f a i l u r e s  and appreciate  po ten t i a l .  
Problems of r e t a rded  students  a r e  d i f f e r e n t  from those  of t h e  
g i f t e d ,  bu t  may be  no less severe; i n  sane cases d i f f i c u l t i e s  a r e  even 
more s e r i o u s .  The d i f f e rences  evident  i n  t h e  re ta rded  are i n t e l l e c t u a l  
l i m i t a t  i ons .  S p e c i f i c  problems are r e l a t e d  t o  soc ia l  r e l a t i o n s h i p s  wi th  
t h e  f ami ly ,  peer  group, t eache r s ,  and employers. The r e t a rded  have the  
problem of g r e a t e r  emotional i n s t a b i l i t y ,  of adverse s e l f - c o n c e ~ t ,  of 
f e e l i n g s  of i n s e c u r i t y  and f r u s t r a t i o n  p a r t i a l l y  brought about by 
r e p e a t e d  f a i l u r e s .  m e y  have problems r e l a t e d  t o  development inde- 
pendence in academic work and i n  V O C ~ ~ ~ O ~ S  There is the 
trying to a d u l t  r e s p o n s i b i l i t i e s  with inadequate soc ia l  s k i l l s  and 
mental a b i l i t y .  
55 
~ o t h  t h e  information gained from t h e  l i t e r a t u r e  and da ta  frcm t h e  
i n d i c a t e  spec ia l  techniques and procedures have been 
developed f o r  guidance and counseling of t h e  g i f t e d  and t h e  mentally 
r e t a r d e d .  The p r i n c i p l e s  involved i n  t h e  techniques described i n  both 
s o u r c e s  have much i n  common, and they a r e  designed t o  apply e spec ia l ly  t o  
e x c e p t i o n a l  s tuden t s .  Those pe r t a in ing  t o  t h e  g i f t e d  a r e  t h e  following: 
Try t o  p l a n  programs which develop and encourage t a l e n t ,  and which 
combat t h e  d e s i r e  t o  be a s  much l i k e  the  average a s  possible .  So t h a t  
g i f t e d  s t u d e n t s  a r e  a b l e  t o  develop according t o  t h e i r  a b i l i t i e s ,  they 
should  be i d e n t i f i e d  a s  e a r l y  a s  possible .  Avoid educat ional  and moti- 
v a t i o n a l  d i s c o n t i n u i t i e s  by following t h e  progress  of g i f t e d  s tudents .  
Guidance and counse l ing  should be ava i l ab le  a t  a l l  t imes with t h e  coun- 
s e l o r  working coopera t ive ly  with se l ec t ed  s t a f f  members. This  type of 
s e r v i c e  c a l l  s f o r  s e l e c t i n g  a p a r t i c u l a r l y  well qua l i f i ed  counselor t o  
handle  excep t iona l  s tudents ,  one who understands t h e  problems of stress, 
oE p a r e n t a l  r e l a t i o n s h i p s ,  f r u s t r a t i o n s ,  and genuine rewards. The g i f t e d  
muat b e  helped by home and school t o  understand and accept  t h e i r  i n t e l -  
l e c t u a l  d i f f e r e n c e s  a s  an a s se t .  C-unication between parents ,  counselor 
and s t u d e n t  i s  important .  The g i f t e d  s tuden t ' s  problems a r e  o f t en  se r ious  
and beyond t h e  understanding and appreciat ion of parents  who may be i n  
g r e a t  need of counsel ing.  The counselor must work with t h e  problems of 
underachievement of t h e  g i f t ed .  He should t r y  t o  discover a t t i t u d e s  and 
E r u s t r a t i o n s  which h inder  development, and i f  underachievement i s  preva- 
l e n t  i n  t h e  school ,  he should look f o r  problems of morale, a n t i s o c i a l  
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t r e n d s  and de t r imen ta l  goa l s  i n  t h e  student population. Group therapy 
can b e  p r o f i t a b l e  wi th  t h e s e  students.  
I 
Stress avenues of success i n  any a rea  where interest is 
Find a strong a d u l t  model f i g u r e  f o r  s tudents  if possible, and $ive 
a t t e n t i o n  t o  a n x i e t i e s  common t o  t h e  teen-age men social 
adjus tment  i s  necessary ,  f i n d  membership r o l e s  t o  develop leadership 
a n d  r e s p o n s i b i l i t y -  I t  i s  agreed t h a t  t h e  permissive approach is 1 
u s u a l l y  a d v i s a b l e  f o r  ga in ing  rapport  with g i f t e d  s tudents ,  and t h a t  
t h e y  should b e  given g r e a t e r  freedom t o  explore and make dec is ions  than 
i s  d e s i r a b l e  f o r  t h e  average, and t h a t  they should cane f o r  interviews 
on t h e i r  own. The purpose behind counseling of t h e  g i f t e d  who have 
p e r s o n a l  problems i s  t o  change t h e  self-concept t o  one of acceptance and 
a p p r e c i a t i o n  of a b i l i t i e s .  Let t h e  independent-minded f i g u r e  out problems 
f o r  themselves  whenever it i s  possible .  Distinguish between providing 
in fo rma t ion  and provid ing  decisions.  Develop se l f  -d i r ec t ive  counseling 
t o  b r i n g  d e s i r e  f o r  worthwhile goals  and ins igh t  i n t o  t h e i r  s o c i a l  use- 
f u l n e s s .  The counsel ing r e l a t ionsh ip  i s  more important wi th  t h e  g i f t e d ,  
s i n c e  t h e y  ere more pe rcep t ive  t o  t h e  counse lor ' s  s t rengths  and short- 
comings. 
some s p e c i a l  techniques recommended f o r  counseling of t h e  mentally 
r e t a r d e d  a r e  t h e  fol lowing:  
Menta l ly  r e t a r d e d  s tudents  need more d i r ec t ion  than do the  
and  should mrk more closely *th teachers  and counselors,  but t he  attitude 
toward +.hem should be more c l ien t -centered  than d i r e c t i v e -  They should 
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have some f reedan  i n  s e l e c t i n g  sub jec t s ,  and developing personal and 
v o c a t i o n a l  i n t e r e s t s -  The goal  should be same degree of independence 
and  se l f - con f idence .  
The  counse lo r  should be t h e  cen te r  of t h e  group vho work v i t h  
r e t a r d e d  s t u d e n t s .  The counselor  should work p a t i e n t l y  and t r y  t o  can- 
mun ica t e  a t  t h e i r  l e v e l ,  accept  them completely, and t r y  t o  develop con- 
f i d e n c e .  He should  h e l p  pa ren t s  r e a l i z e  t h e  s a t i s f a c t i o n s  pos s ib l e  f o r  
t h e s e  c h i l d r e n  i n  a c t i v i t i e s  they  a r e  a b l e  t o  perform. Give them more 
t i m e  t h a n  i s  u s u a l l y  necessary  f o r  t h e  average, he lp  gear  c l a s s e s  t o  
s u c c e s s ,  emphasize sma l l e r  c l a s s e s ,  and con£ er f requent ly  with teachers .  
F i n d  a n  area of  i n t e r e s t  and explore  it thoroughly. Have group counsel- 
i n g  conce rn ing  such s u b j e c t s  a s  personal  and soc i a l  s k i l l s  and a t t i t u d e s ,  
development of  a s ense  of r e s p o n s i b i l i t y ,  and t h e  advantages of good work 
h a b i t s .  Counse l ing  can a t  times becane more informal i n  work o r  a c t i v i t y  
s e t t i n g s ;  h e r e  Eee l ings  of d i f f e r e n c e  can be minimized. Soc i a l  ad jus t -  
ment can  b e  improved by means of p a r t i c i p a t i o n  i n  school a c t i v i t i e s .  
CONCLUSIONS 
Both t h e  text book writers and counselors  i n  t h e  f i e l d  tend t o  be  
more concerned  wi th  t h e  g i f t e d  than  t h e  retarded.  Perhaps t h e  g r e a t  
p o t e n t i a l  of  t h e  g i f t e d  s e rves  a s  a more a t t r a c t i v e  chal lenge.  However, 
a l l  s o u r c e s  p o i n t  t o  t h e  g r e a t  unmet need of t h e  r e t a rded ,  so  t h a t  t h e r e  
i s  a180 a c h a l l e n g e  i n  t h a t  f i e l d .  Since many counse lors  s t a t e d  t h e  
r e t a r d e d  a r e  t a u g h t  i n  q e c i a l  roans  o r  spec i a l  bu i ld ings ,  it may be t h a t  
t h e y  are e n t e r i n g  a new phase of t reatment  whereby t h e  pub l i c  school w i l l  
t r a n s f e r  t h e  problem of t r a i n i n g  t o  spec i a l  schools almost 
T h i s  i s ,  however, c o n t r a r y  t o  sane opinions of counselors who believe 
r e t a r d e d  s t u d e n t s  ~ h o u l d  mingle  wi th  t h e  regular  c l a s s  students as much 
as  p o s s i b l e  and  n o t  b e  cons ide red  a p a r t  from t h e  school. 
The large number of g i f t e d  s tuden t s  who do not p e r f o m  according 
t o  t h e i r  a b i l i t i e s ,  and of r e t a r d e d  who do not  make sa t i s fac tory  life 
a d j u s t m e n t s  may b e  a n  i n d i c a t i o n  t h a t  guidance and counseling should be 
improved. S p e c i a l  t e c h n i q u e s  and procedures  have been devised f o r  use 
i n  c o u n s e l i n g  e x c e p t i o n a l  s t uden t s .  Some of t h e  bes t  equipped schools 
are u s i n g  workable  p rocedures .  Schools of smaller  enrollments tend  t o  
u s e  canmon t e c h n i q u e s  f o r  a l l  s tudents .  It may be s a i d  t h a t  counselors 
i n  t h e  f i e l d  seem t o  be more s a t i s f i e d  wi th  counseling r e s u l t s  than a r e  
t h e  r e s e a r c h  people .  According t o  t h e  da t a  compiled from t h e  quest ionnaire ,  
c o u n s e l o r s  t o o  o f t e n  u se  gene ra l  impressions a s  a  measurement of good 
c o u n s e l i n g ,  whereas r e s e a r c h e r s  look a t  s t a t i s t i c a l  data.  
Research i s  be ing  done i n  many a r e a s  of t h e  subjec t  of exceptional 
s t u d e n t s .  These  s t u d i e s  inc lude :  c h a r a c t e r i s t i c s  of t h e  g i f t e d  and t h e  
r e t a r d e d ,  t h e  n a t u r e  oE t a l e n t ,  underachievement, i d e n t i f i c a t i o n  of t h e  
g i f t e d  and  t h e  r e t a r d e d ,  mo t iva t ion ,  i n t e l l i g e n c e ,  a p t i t u d e s ,  and 
v o c a t i o n s .  There i s  l i t t l e  i n d i c a t i o n  t h a t  counselors  i n  t he  field are 
g e t t i n g  t h e  b e n e f i t  of  t h i s  w a l t h  of m a t e r i a l -  The d i f f i c u l t y  
m e n t i o n e d  i s  l a c k  of t i m e  f o r  study and counseling, inadequate staff  9 
f n c i l  i t ies ,  f i n a n c i a l  suppor t ,  and cormunity understanding needs. 
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RECOMMENDATIONS 
S i n c e  r e s e a r c h  i n  t h e  s tudy of except ional  s tudents  is considerable, 
p e r h a p s  t h e  most impor t an t  problem i s  t o  devise  b e t t e r  means of furnishing 
i n £  ormat i o n  t o  school  personnel  Some u n i v e r s i t i e s  a r e  i n i t i a t i n g  courses 
of s t u d y  w i t h  an i n t e r n  p l a n  which may prove helpful  i n  preparing f u t u r e  
c o u n s e l o r s  f o r  work w i t h  excep t iona l  s tudents .  The National Education 
A s s o c i a t i o n  h a s  made impor tan t  con t r ibu t ions  i n  co l l ec t i ng  in f  o m a t  ion  
on s t u d i e s  i n  t h e  f i e l d .  T h i s  ma te r i a l  i s  easy t o  obtain.  
~t i s  impor t an t  t o  do follow-up s tud i e s  on t h e  progress  of former 
s t u d e n t s  t o  ge t  i n£  ormat ion  which makes pos s ib l e  appra i sa l  and eva lua t ion  
of  t h e  e x p e r i e n c e s  which p u p i l s  had while i n  school. The community 
d e s e r v e s  and  needs  t o  have  an account ing of how well  i t s  a b l e  s tudents  
are do ing  i n  c o l l e g e .  P rope r  p u b l i c i t y  of t h i s  information w i l l  do much 
to g a i n  p u b l i e  i n t e r e s t  and  support  f o r  t h e  guidance Program- 
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D i r e c t o r ,  G u i d a n c e  a n d  C o u n s e l i n g  
H i g h  S c h o o l  
P e r s o n n e l  S e r v i c e s  Depar tment  
D e a r  C o u n s e l o r :  
I n  p r e p a r a t i o n  f o r  f u t u r e  s e r v i c e  i n  t h e  profess ion of guidance 
a n d  c o u n s e l i n g ,  I a m  d o i n g  a p i e c e  of r e s e a r c h  i n  t h e  f i e l d .  MY a t t e n -  
t i o n  i s  f o c u s e d  on  e x c e p t i o n a l  c h i l d r e n ;  namely, t h e  g i f t e d  and t h e  
m e n t a l l y  r e t a r d e d .  
A r e  t h e  p r o b l e m s  of t h e s e  g r o u p s  being adequately t reated? A 
c u r r e n t  a r t i c l e  b y  Kohle r  a n d  F o n t a i n e  i s  e n t i t l e ,  "We Waste A Mi l l ion  
K i d s  a Y e a r  .I1 Gowan i n  h i s  text, "Education and Guidance of t h e  Ablestw 
states, . . . "There  i s  a t e n d e n c y ,  even  among adheren t s  of education f o r  
t h e  g i f t e d ,  t o  view g u i d a n c e  a s  a n  a f t e r thought . "  
E d u c a t o r s  h a v e  i n d i c a t e d  t h e r e  a r e  d e f i c i e n c i e s  i n  an e s t a b l i s h e d  
c o r e  o f  i n E o r m a t i o n  i n  r e g a r d  t o  methods and procedures used i n  t h e  f i e l d  
of g u i d a n c e  and c o u n s e l  i n s .  C e r t a i n  E a c t o r s  obviously c a n p l i c a t e  t h e  
s i t u a t i o n .  T h e  p r o f e s s i o n  i s  c w p a r a t i v e l y  new; p e r s o n a l i t i e s  of counse- 
l o r s  d i f f e r  g r e a t l y ;  methods  and  p h i l o s o p h i e s  f o r  procedures vary. 
A l t h o u g h  t h e  e x c e p t i o n a l  s t u d e n t s  represen t  a  small percentage of 
t h e  s t u d e n t  body, t h e y  may r e q u i r e  a d i s p r o p o r t i o n a t e  amount of a t t e n t i o n  
t o  Sol-. t h e i r  d i f f i c u l t  a n d  c h a l l e n g i n g  problems. Therefore ,  it i s  
hoped t h i s  p i e c e  of r e s e a r c h  w i l l  b e  a b l e  t o  g a t h e r  sane of t h e  bes t  
p r o c e d u r e s  a n d  t e c h n i q u e s  now be ing  used i n  t h i s  p a r t i c u l a r  a r e a  of 
g u i d a n c e  a n d  c o u n s e l i n g .  
SO t h a t  t h e r e  w i l l  b e  a c e r t a i n  i n  the  a n s t e r s  given 
by d i f f e r e n t  c o u n s e l o r s ,  t e r m s  are d e f i n e d  sanewhat a r b i t r a r i l y .  The 
term " g i f t e d "  i s  t a k e n  t o  mean tho*  s t u d e n t s  having an  I Q  of 130 and 
above.  The: t e rm "mental  l y  r e t a r d e d "  i s  taken  t o  mean those s tuden t s  
b f l i e w d  t o  b e  e d u c a b l e  o r  f e l l i n g  w i t h i n  t h e  IQ range b e r e e n  50 and 75-  
APPENDIX A 
The  enc lo sed  q u e s t i o n n a i r e  h a s  been devised f o r  use only in thesis  
r e s e a r c h ,  a n d  t h e  in£ ormat ion  o b t a i n e d  wi l l  be kept con£ i d e n t i a l e  
S ince re ly  your S, 
Maurice W. Hansen 
Enclosures 
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Ques t ionna i re  
(Note: Your answer s  w i l l  b e  cons idered  con f iden t i a l .  They wi l l  be used 
o n l y  as d a t a  f o r  t h e  g r a d u a t e  p r o j e c t . )  
Date 
Name of I n s t i t u t i o n  
P a r t  I. GIFTED STUDENTS 
1. What h a s  been your  expe r i ence  i n  e s t a b l i s h i n g  rapport  with 
g i f t e d  s t u d e n t s ?  
2. I n  what a r e a s  do you f i n d  counse l ing  most needed fo r  g i f t ed  
s t u d e n t s ?  
a. Voca t iona l  
b. E d u c a t i o n a l  
c. P e r s o n a l  
d. O the r  
3 .  Have you used  any o t h e r  p l a n  f o r  guidance and counseling of t h e  
R i f t e d  i n  a d d i t i o n  t o ,  o r  i n s t e a d  o f ,  t h e  one-to-one interview? 
4,. I f  ao, d e s c r i b e .  
5.  Do you Eind t h a t  conanonly used procedures  a r e  e f f e c t i v e  in 
c o u n s e l i n g  g i f t e d  s t u d e n t  37 
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What a d d i t i o n a l  o r  s p e c i f i c  procedures  have proved t o  be most 
e f f e c t i v e ?  ( T h i s  q u e s t i o n  i s  of prime importance t o  t he  
r e s e a r c h  t o p i c .  1 
6 .  C o n s i d e r i n g  t h e  p rocedures  you have mentioned, has there  been 
any  fol low-up of g i f t e d  s t u d e n t s  served? I l l u s t r a t e .  
(Use reverse s ide .  1 
7. What s u g g e s t i o n s  can  you o f f e r  f o r  development of workable 
p r o c e d u r e s  i n  t h e  area of guidance and counseling of the gif ted? 
( U s e  r e v e r s e  s ide . )  
P a r t  11. MENTALLY RETARDED STUDENTS 
1. What h a s  been your  expe r i ence  i n  e s t a b l i s h i n g  rapport with 
m e n t a l l y  r e t a r d e d  s tuden t s?  
2. I n  what areas do  you f i n d  counse l ing  most needed fo r  the mentally 
r e t a r d e d  s t u d e n t  97 
A. Voca t iona l  
b. E d u c a t i o n a l  
c. P e r s o n a l  
d. Other  
3 -  Have Yall used  any o t h e r  p l a n  f o r  guidance and counseling of t h e  
men ta l  ly r e t a r d e d  i n  a d d i t i o n  t o ,  -or in s t ead  of ,  the one-to-one 
i n t e r v i e w ?  
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4. I f  so ,  descr ibe .  
5. Do you f i n d  t h a t  commonly used procedures a r e  e f f e c t i v e  i n  
counse l ing  mental ly r e t a rded  students? 
What a d d i t i o n a l  o r  s p e c i f i c  procedures have proved t o  be most 
e f f e c t i v e ?  (This  ques t ion  i s  of prime importance t o  the 
r e s e a r c h  topic . )  
6. Consider ing  t h e  procedures you have mentioned, has the re  been any 
follow-up of mental ly r e t a rded  s tudents  served? I l l u s t r a t e .  
( U s e  r e v e r s e  s ide.)  
7. What sugges t ions  can you o f f e r  f o r  development of workable 
procedures  i n  t h e  a r e a  of guidance and counseling of t he  mentally 
r e t a r d e d .  (Use r eve r se  s ide.)  
